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Despite COMPASS students’ relative weaknesses in terms of their pre-enroliment math
diagnostics scores, their Calculus | course performance is comparable to the entire class, who
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Data is collected before a student arrives at Clarkson, or within the first
week of classes:

.Force Concepts Inventory (FCI)[2] — Survey collected as a Pre/Post test have higher pre-enroliment math diagnostic scores.
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Principle Component Analysis (PCA) is used to see which parameters
give the greatest variance in the data set, to attempt to make a low-
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