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own failure and intelligence mind-sets. » We adapted the original measure’s items to simplify the
« To date, there is no failure mind-set measure language, avoid ambiguity, make sentences shorter, and Reliability
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?;dhﬁzt th’e adult measure for the use W::ch c;hlclldrin. . Bwr?)lélensgs i?g;Stglfwegsu)é;:/ler\él?:ésc%rﬁqzlreenr:z n”;| é%fo;r:c?tlon acceptable values, indicating the items were not
. ildren’s survey responses are affecte y their : 19, ) _ ' licitina valid answers from nts (Table 3). _ _ _ _
deve|0ping COgnitive, |anguagel |iteracy and Social- |nf0rm-at|0n rEtr|eva|: Response Op_tIOI’lS W_el‘.e aISO reduced, c Ct g d d aNSWETS Tro StUde tS( abe 3) * Thls StUdy eXtendS the Ilter.ature by dISCUSSIng the
moral development (Arthur, Howell Smith, White, to avoid problems with category differentiation (Table 2). » In Pilot 2, alpha levels indicated the.s_tuc.lent_s still did ad_a|_:)tlon o_f a Failure _IV_Ilnd-set measure _used
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urvey Response Model (Tourangeau, Rips & Rasinsk, similar results to those from Pilot 2. measurement adaptations for children were also
2000; secondary source: Arthur et al., 2017), so Measures described
researchers need to take developmental differences into . Children reported on their failure mind-set on a 4-point Confirmatory Factor Analysis (CFA) |
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, question and trying to | completely understand the | levels; socia TIPS -1- -
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means. responding processing. ’ - ¥ - T LT e A7
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answer the question. or retrle\.fe incorrect mformapon samples were ana|yzed Separate|y and combined. A|pha Alpha Alpha Alpha adapting measures for children
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f th ieval ing, Ki . .
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and integrating the | answer on schemes or criteria: RMSA < .08 and CFI > .95 indicating ggod fit of Debilitating 0.508 400 0.431 542 0.545 942
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