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RACIALIZATION OF ASTAN AMERICAN COLLEGE STUDENTS

STEM Asianization and the Racialization of the Educational Experiences of
Asian American College Students

Matthew Wolfgram, Stacey J. Lee, Chundou Her, Kong Pheng Pha, Bailey Smolarek, and
Choua Xiong

ABSTRACT

This article clarifies historical and sociocultural factors that impact the role of STEM in the
racialization of Asian Americans. Drawing on critical race and other theories of Asian American
racialization, and a review of empirical research on the experiences of Asian American college
students in STEM, we develop a conceptual framework called STEM Asianization that highlights
the role of STEM ideology in the model minority racialization of Asian Americans.
Consequences for Asian American students include (1) erasure of the intersectional experiences
of minoritized Asian American students; (2) dehumanization of Asian Americans and
establishment of a bamboo ceiling; (3) representation of Asian Americans as a perpetual
foreigner/Yellow Peril during times of cultural and political crisis; and (4) representation of
Asian Americans who cannot or do not conform to the STEM achievement narrative as a failed
minority. We argue that STEM Asianization reproduces White supremacy by ideologically
reinforcing the colorblind meritocracy of STEM institutions in the United States.
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STEM Asianization and the Racialization of the Educational Experiences of
Asian American College Students

Matthew Wolfgram, Stacey J. Lee, Chundou Her, Kong Pheng Pha, Bailey Smolarek, and
Choua Xiong

Introduction

Within the popular imagination, Asians and Asian Americans represent the racial “face” of
STEM. Indeed, Asian American students are often characterized as being overrepresented in
STEM and, in consequence, are assumed to not face any barriers to STEM education attainment.
The association between STEM and Asian student identity is pervasive in discourses about
STEM education, yet it is also undertheorized (Chen & Buell, 2018). We take up the challenge to
theorize Asian Americans in STEM by focusing on the role of STEM in the process of Asian
racialization since the mid-twentieth century. We develop a conceptual framework for the
analysis of the experiences of Asian Americans in STEM by drawing on and extending the
scholarship in AsianCrit (Iftikar & Museus, 2018; Museus & Iftikar, 2013), which highlights the
specificity of Asian American racialized experiences. Thus, we advance this framework by
drawing attention to the role of STEM ideology, technology, and discourse in the racialization of
Asians in the United States.

Asian American scholars across various disciplines have written about the distinct
racialization of Asian Americans. Legal scholar Robert Chang (1993) argued that “Asian
Americans suffer from discrimination, much of which is quantitatively and qualitatively different
from that suffered by other disempowered groups,” further noting that the qualitative difference
is that “Asian Americans suffer as Asian Americans and not just generically as persons of color”
(p. 1247). As Gary Okihiro (1994) asserted in the 1990s, Asians are not Black or White. Scholars
in Asian American Studies have long noted that the racialization of Asian Americans has
perpetuated the ideas that Asian Americans are perpetual foreigners unable to assimilate and/or
are high-achieving model minorities that have overcome racial barriers to prove that equal
opportunity exists in the United States (Choy, 2022; Kim, 1999; S. J. Lee, 2009; Okihiro, 1994;
Tuan, 1998; Wu, 2002). According to political scientist Claire Jean Kim’s (1999) theory of racial
triangulation, the U.S. racial order has two axes: superior/inferior and insider/outsider. Racial
triangulation reveals that Asian Americans as model minorities are positioned between Whites
and Blacks on the superior/inferior scale and as perpetual foreigners are positioned as outsiders
on the insider/outsider scale. Building on Chang’s (1993) early work, and the central tenets of
critical race theory, Iftikar and Museus (2013, 2018) developed a racial framework that centers
the following: Asianization; transnationalism; (re)constructive history; strategic
(anti)essentialism; and intersectionality. We focus particularly on Asianization, which they
define as the “pervasive nativistic racism in the U.S.” that leads to the racialization of Asian
Americans as “perpetual foreigners, threatening yellow perils, model and deviant minorities, and
sexually deviant emasculated men and hypersexualized women” (Iftikar & Museus, 2018, p.
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940). While neither Black or White, some scholars have argued for the need to acknowledge how
the Black and White paradigm of race has shaped racializations of Asian Americans (Kim, 1999,
2023; Lee, 2005, 2009; Okihiro; Wu, F., 2002). In this article, we trace the history of
Asianization—that is, how Asian Americans have been racialized since the mid-twentieth
century through the present. We argue that the role of STEM has been key to the 21st-century
iteration of the model minority stereotype of Asian Americans as STEM geniuses.

In this article we ask the following research questions:

1. How does the association of STEM with Asian Americans shape the racialization of
Asian Americans as model minorities?

2. How does this racialization influence the experiences of Asian Americans in STEM
education disciplines?

To answer these questions, we conducted an integrative literature review of diverse bodies
of scholarship—histories of immigration, higher education policy, and the racialization of Asian
Americans in the United States combined with STEM education and higher education research—
which represent often-siloed disciplinary traditions that require integration to develop a critical
theory of STEM Asianization. During 2023-2024, we searched a) key papers and bibliographic
databases such as Academic Search Premier and Education Resources Information Center to
identify empirical studies that investigate the characteristics, experiences, and outcomes of Asian
American college students in STEM programs in the United States; and b) literature with
historical, conceptual, empirical, and other research approaches on the racialization of Asian
Americans. Our definition of STEM included disciplines categorized as science, technology,
engineering, mathematics, as well as health science professions such as medicine and nursing.
For this study, Asian Americans included Americans with ethnic backgrounds in South, East,
and Southeast Asia, including Filipino but excluding other Pacific Islanders, who have a
primarily Indigenous rather than immigrant history (Au, 2022). We did not exclude studies based
on methodology, discipline, or publication type, although we limited our search to studies
published after 1990, which is the date of the establishment of the H-1B visa, which spurred a
dramatic expansion of STEM education through immigration (Dhingra, 2018).

The research team systematically analyzed the papers by describing their methods, data,
findings, theories, and implications; and we compared the papers to identify analytical themes
(Onwuegbuzie et al., 2012). In addition to describing and theming the research literature, we
coded and annotated the literature by identifying patterns of Asian racialization identified in the
research literature (e.g., model minority discourse, Asian threat discourse, perpetual foreigner
discourse; Iftikar & Museus, 2018; Museus & Iftikar, 2013). We also employed a lens of
intersectionality to highlight the impact of race, class, gender and other consequential social
identities that may be obfuscated when research findings are aggregated within a larger “Asian”
or “Asian American” category (Museus & Vue, 2013).

We argue that STEM ideology, technology, and discourse historically have become
connected to Asian racialization in the United States in ways that harm Asian Americans and
uphold the status quo of racial inequality. In particular, we argue that the complex racialized
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experiences of Asian Americans in STEM programs, especially minoritized Asian American
students, are erased. Furthermore, we argue that success stories of Asian Americans in STEM are
used to reproduce colorblind meritocracy in STEM education institutions. Finally, we argue that
there is an urgent need for more research on the factors and processes that simultaneously
produce and make invisible the process of STEM pushout for minoritized Asian American
college students.

STEM Nationalist Policy, Neoliberal Colorblind Meritocracy, and Asian American
Racializations

STEM Immigration and Asian American Demographics

Prior to the Cold War, Asian Americans were generally stereotyped as culturally different
foreigners who posed a threat to the nation (Ngai, 2021; E. Wu, 2014). As a result of the politics
of racial liberalism that dominated the post-WWII era, the representation of Asian Americans in
the national discourse shifted from unassimilable, perpetual foreigners to model minorities. As
historian Ellen Wu (2014) states “Government authorities looking to differentiate the United
States from its totalitarian adversaries welcomed ethnic Chinese into the fold” (p. 51). According
to the mid-20th century iteration of the model minority stereotype, Asian Americans were to be
lauded for their willingness to assimilate into American society, good citizenship, good family
structures, industriousness, and economic self- sufficiency (E. Wu, 2014). Importantly, the idea
that Asian Americans are “model minorities” has always been used to discipline and critique
Black communities who are viewed as deficient and problematic. As such, the model minority
designation has always reflected anti-Black racism (Kim, 2023; Lee, 2009; Poon et al., 2016).

Racial liberalism also played a central role in shifting immigration policy; the 1965 Hart-
Celler Immigration and Nationality Act replaced the immigration bans and restrictions
established by the Chinese Exclusion Act of 1882 and Johnson-Reed Act of 1924. STEM
industries became central to U.S. geopolitics during the Cold War, further shaping immigration
policies. The establishment of occupation-based preferences in the 1965 immigration policy
played a central role in transforming the United States from a manufacturing economy to a
knowledge and service economy. In contrast to the agricultural and industrial labor focus of the
prior immigration regime, intellectual, scientific, and technical labor emerged as priorities during
the Cold War. Asian American scholar Long Bui (2022) explains, “A big wave of migration by
Asian educated migrants occurred under a preference for a professional category drafted in the
1950s as “aliens of distinguished merit and ability.”” (p. 149). The impact of the Hart-Celler Act
on Asian technical and scientific immigration began to manifest when large numbers of Filipino,
Indian, South Korean, and Taiwanese medical professionals arrived in the United States in the
early 1970s (Choy, 2022; Min 2006). While changes to U.S. immigration law limited Asian
medical immigration in 1976, the subsequent Immigration Act of 1990 dramatically increased
the quotas for technical and scientific immigrants (Min, 2006; Rumbaut, 2012).

Relatedly, the internalization of higher education has shaped the Asian American population
and the racialization of Asian Americans. Large numbers of Chinese students have been coming
to study science and engineering in the United States since the early 20th century, with a surge in
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student numbers from 1945 to 1949 (Wang, 2010). Most Chinese international students during
this period returned to China after completing their U.S. educations for a host of reasons,
including family, national obligation to China, and discriminatory U.S. immigration policy. Even
after the repeal of Chinese Exclusion and the 1949 Chinese Revolution, U.S. policy encouraged
the return of Chinese students to their homeland, as a soft-power strategy to westernize Chinese
citizens. Approximately 4,000 stayed in the United States after 1949 and thousands more
migrated to the United States in the subsequent decades, facilitated by a post-1965 immigration
reform that allowed Asian migrant students to apply for employer-sponsored permanent
residency in the United States to work as scientists and engineers in military defense and space
industries (Wang, 2010, p. 369). In their historical overview of STEM PhD training in the United
States, Fernandez and colleagues (2021) note that “As the percentage of international students
earning PhDs in STEM+ fields increased, so did the percentage of international PhD earners who
undertook research in the U.S. In 1995, half of the international students who completed STEM+
PhDs intended to stay in the U.S.” (p. 87). Reflecting neoliberal economic priorities, the 1990
Immigration Act introduced the H-IB visa that allowed engineers, mathematicians, scientists, and
other technology professionals to work in the United States for 3 years, with some avenues
toward permeant residence as well. Most H-1B visas were given to Asian immigrants. The H-1B
visa program was popular with employers, because H-1B visa holders were not eligible for
benefits and legal protections afforded to citizens. The 1990 Immigration Act limited the number
of H-1B visa numbers to 65,000, but this number was increased to 195,000 by 2000 in response
to the needs of high technology companies (Varma, 2002). In short, U.S. production, soft-power,
and security concerns of the Cold War shaped immigration to serve the interests of STEM
industries and higher education.

Post-1965 immigration policies have favored highly educated Asians in STEM fields, which
has led to what immigration scholars refer to as the hyper-selectivity of Asian immigration
(Dhingra, 2018; Feliciano, 2005, 2006; Lee & Zhou, 2015; Warikoo, 2022). For example, among
Chinese immigrants, more than half have bachelor’s degrees and a quarter have advanced
degrees. South Asian Indian immigrants are the largest group of H-1B professional workers
holding visas and are second to Chinese in terms of student F1 visas (Dhingra, 2018).
Highlighting the hyper-selectivity of Asian immigration, sociologist Jennifer Lee (2021) notes
that “U.S. Chinese immigrants are more than eighteen times as likely to have graduated from
college than Chinese adults who did not emigrate” (p. 182). Asian Americans are now
disproportionately concentrated in technological fields, and technology firms regularly recruit
Asian international students (Nee & Holbrow, 2013). The changes in the Asian American
population, particularly the increase of highly educated Asian immigrants working in STEM, has
changed how Asian Americans are framed in the dominate racial discourse. Today, the
stereotype of Asian Americans as model minorities centers their assumed dominance in STEM
fields (Chen & Buell, 2018; Ma, 2010; McGee et al., 2017). Thus, the model minority stereotype
is more of a social and political construction rooted in public policy and U.S. racial politics and
ideologies, rather than an essential or cultural aesthetic within Asian culture. The model minority
operates as a political ideology to harm minoritized Asian American groups.
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While hyper-selective immigration policies have favored highly educated Asian immigrants,
not all Asian immigrants are from privileged backgrounds. Indeed, Asian Americans are the
most economically divided racial group in the United States (Kochhar & Cilluffo, 2018). Many
of the Asian Americans in STEM reflect the hyper-selective immigration from East and South
Asia, but there is significant class diversity even among East and South Asian Americans.
Chinese immigrants, for example, experience some of the highest poverty rates among all racial
and ethnic groups in New York City (Echeverria-Estrada & Batalova, 2020; Liu & Cherng,
2022; Wong 2021). In contrast to Asian American immigrants who are in the United States as
the result of hyper-selective immigration policies, many Southeast Asian Americans come from
refugee backgrounds. Much of the popular discourse and academic scholarship assumes that all
Asian Americans are overrepresented in STEM. This assumption erases the experiences of Asian
Americans from diverse backgrounds, including the children and grandchildren of Southeast
Asian refugees (Museus, 2009; Teranishi et al., 2004).

In contrast to the 19th-century migrations of East and South Asians and Filipino Americans
to the United States (Rumbaut, 2000), Southeast Asian refugees are a comparatively recent
population in the United States. These groups include Vietnamese, Lao, Cambodian, Hmong,
and other ethnic minorities (e.g., the Montagnard) who resettled as refugees after the end of the
Vietnam War and the passage of the Indochinese Migration and Refugee Assistance Act of 1975
and the Refugee Act of 1980 (Takaki, 1998). While some Southeast Asian refugees (Vietnamese,
in particular) who were elite community members or former military leaders benefited from their
proximity to the U.S. government regarding their resettlement and integration into U.S. society,
the majority lacked such resources, preparation, institutional knowledge, English language, and
employable skills. Many of these refugees, such as Hmong, remained in refugee camps or other
precarious situations in Thailand for decades prior to resettlement in the United States. They also
received few resources to support their education and employment in the immediate post-
resettlement period (Kula & Paik, 2016). Excluding the Vietnamese experience, the majority of
Southeast Asian refugees lacked co-ethnic communities of mutual support to provide mutual aid
in the resettlement process. Moreover, the formation of such enclaves was discouraged by the
resettlement policy established by the Refugee Act of 1980 that required the distribution of
refugees throughout the United States. The goals of this distributive resettlement policy were to
expedite the assimilation of Southeast Asian refugees to American norms and to distribute the
economic costs of refugee support around the country. This process ultimately isolated refugees
and thwarted the establishment of supportive co-ethnic networks of mutual support for
newcomers (Paik et al., 2014). Further, anti-refugee and anti-Asian racism was high following
the conclusion of the unpopular Vietnam War, exacerbated by the fact that the majority of
Southeast Asian refugees were resettled during an economic recession, with unemployment
reaching 9% in 1981 (Rumbaut, 1989). The Refugee Act of 1980 prioritized the rapid attainment
of “economic self-sufficiency,” which pressured many refugees (even highly educated refugees)
to integrate into low-wage and precarious secondary labor markets, forcing many to forgo the
education and training needed for more remunerative and stable employment (Darrow 2015;
Wolfgram & Van Auken, 2023)
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Thus, unlike other Asian immigrants, many Southeast Asian refugees were not well situated
or supported to access STEM education or career pathways. While the Vietnamese American
community has fared better than other refugees from Southeast Asia, Southeast Asian Americans
as a whole experience lower educational attainment and occupation measures compared with
Whites or other immigrant groups (Niedzwiecki & Duong, 2011). One consequence of model
minority STEM Asianization is the erasure of Southeast Asian refugee experiences by
subsuming them within the larger Asian American aggregate (Kula & Paik, 2012; Paik et al.,
2014). In the subsequent sections, we argue that STEM Asianization has negative consequences
for all Asian and Asian American students in STEM, including those who appear to fit the
STEM model minority stereotype.

Neoliberalism, Colorblind STEM Meritocracy, and Asian Americans

Neoliberalism emerged in the 1980s in the United States and among U.S. Western European
geopolitical allies. This political approach championed classical liberal ideologies that advocated
for the deregulation of markets and the expansion of private property as the foundation for
prosperity, progress, freedom, and democracy. Neoliberalism advanced this tried-and-true
formula of classical liberalism by advocating strongly for the restructuring of public
institutions—from public education to health-care to civic governance—on the basis of free
market principles (Harvey, 2007). Importantly, supporters of neoliberalism imagine a colorblind
society where race no longer impacts opportunities (Harvey, 2007; Hursh, 2005; Kumashiro,
2008). Within the neoliberal imaginary, differences in life outcomes are largely the result of
individual merit (Jones & Mukherjee, 2010; Torres, 2015).

Neoliberal ideologies have played a central role in shaping recent hyper-selective
immigration policies in the United States. Highlighting the intersection of neoliberalism and
immigration policy, political sociologist Christian Joppke (2024) writes, “The one immigration
policy most obviously ‘neoliberal’ is for the highly skilled, which has become ubiquitous across
rich OECD [Organisation for Economic Co-operation and Development] societies since the late
1990s. This preference is due to globalization and the accompanying ‘race for talent’ (Shachar
2006) in the technology sectors” (pp. 9—10).

The policy project of neoliberalism has become a central and often uncontested logic of
governance in U.S. higher education (Saunders, 2010), and has involved the incorporation of
private sector managerial techniques in higher education governance (Lorenz, 2012; Tolofari,
2005); the implication of audit culture accountability regimes (Apple, 2013; Shore, 2008);
increased privatization of university services (Hamilton et al., 2022; Levine, 2018);
commodification of academic and research knowledge (Saunders, 2010; Slaughter & Rhoades,
2004); state disinvestment in public higher education (Saunders, 2010; Mintz, 2021); and the
coordination of university programs and curriculum with the labor needs of capital, which
focuses on “employability” and “skills” as the primary outcomes of college (Holborow, 2012;
Urciuoli, 2008). One of the consequences of state disinvestment from public higher education is
to force American universities to increasingly outsource the costs of college to students by
raising tuition. Thus, American universities have targeted high-tuition-paying international
students (Green & Ferguson, 2011), many of whom are from China and other East and South
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Asian countries (IIE, 2010). The increasing Asian internationalization of U.S. higher education is
a consequence of the same neoliberal restructuring that dramatically increased the institutional
prominence of STEM education.

Under neoliberal ideology, value is assessed based on the potential for institutions of higher
education, and of their individual graduates, to produce value for the economy. Neoliberalism—
as a producerist ideology—Iled to the establishment of policies based on the assumption that the
primary purpose of a college education is job training for future employment in the market-place
(Mintz, 2021). Neoliberal ideologies, governance and accountability structures, and policy
priorities, which value producerist and instrumentalist aims of higher education (Chen & Buell,
2018), have all contributed to the expansion of STEM programs on U.S. campuses (Kleinman et
al., 2012). The modern, STEM-focused research university took off in the United States in the
mid-20th century (Fernandez & Baker, 2017). The promotion and expansion of STEM cultures
in higher education has negatively impacted the experiences of minoritized college students,
including the competitive and individualistic nature of STEM disciplinary cultures (Hurtado et
al., 2012; Seymour & Hewitt, 1997; Smith et al., 2014) and the coordinate ideologies of
meritocracy, which reproduce the objective neutrality of STEM disciplinary cultures (Carter et
al., 2019; Museus et al., 2011). Colleges and universities have increased investment in STEM
research and education (Kleinman et al., 2012), often at the expense of the humanities (Hartman,
2017).

The ideology of meritocracy, which assumes that the most hard-working and talented
individuals should be elevated to positions of power, is central to educational policies and
practices in U.S. higher education under neoliberalism. Similar to assumptions behind
neoliberalism, support for merit-based systems rely on assumptions of objectivity, neutrality, and
colorblindness. Some scholars, however, point out that ideas regarding meritocracy are culturally
produced and reflect the interests of powerful groups (Karabel, 2005; Liu, 2011). Among
academic disciplines, STEM fields are assumed to be the most objective and merit-based and
therefore superior. As Vakil and Ayers (2019) observe in their analysis of the racial politics of
STEM, “Scientific knowledge is commonly presented as settled truth, rather than a dynamically
evolving, contested and culturally mediated body of knowledge and set of practices deeply
enmeshed with the human experience” (p. 451). Sociologists Blair-Loy and Cech (2022) argue,
“Few beliefs are as sacred to scientists, engineers and mathematicians as the belief that science 1s
a meritocracy” (p. 1). According to these perspectives, STEM fields are pure meritocracies
driven by the pursuit of scientific knowledge, and are free from the cultural or political
influences, including commitments to diversity (Blair-Loy & Cech 2022).

Research on the culture of STEM, however, complicates this dominant perspective, pointing
to cultural practices that reproduce inequalities across gender and race, and exclude minoritized
students based on cultural and linguistic norms (Hand et al., 2003). Specifically, several studies
highlight how the culture of meritocracy hinders efforts to address inherent biases in the culture
of STEM (Liu, 2011; Museus et al., 2011). For example, Doerr et al. (2021) describe the culture
of engineering as “hegemonically masculine and hegemonically White” (p. 422). In their
analysis of the “professional culture of STEM,” Blair-Loy and Cech (2022) identify two widely
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held beliefs in STEM culture—work devotion and scientific excellence —that contribute to the
reproduction of inequality in STEM. The “work devotion” schema defines STEM as a “calling”
that requires single-minded devotion and commitment to work in ways that disadvantage those
with family responsibilities, particularly women. “Scientific excellence” is associated with those
who are risk-takers and highly competitive, creating a cut-throat environment that holds women
and people of color to different standards of behavior. Significantly, Blair-Loy and Cech (2022)
found that these schemas are used to explain and excuse racialized and gendered inequality in
STEM. Chen & Buell (2018) argue that “the [STEM] field itself has historically served and
continues to serve as a site of reproduction for ideologies such as meritocracy and producerism
that are fundamental to the neoliberal project and its accumulation of resources for White
Americans” (p. 611).

STEM meritocratic cultures, historically amplified by the producerist ideologies and policy
imperatives of the neoliberalization of U.S. higher education, marginalize the experiences of
minoritized students in STEM settings, effectively pushing out minoritized students from
competitive STEM programs (Hurtado et al., 2012; McCoy, Luedke, & Winkle-Wagner, 2017;
Russell & Russell, 2015). Indeed, the presence of Asian Americans in STEM justifies and
supports the belief that STEM meritocratic culture is colorblind and fair. In other words, Asian
Americans in STEM fit the model minority stereotype, which has been used to uphold ideas
regarding meritocracy.

Effects of STEM Asianization on Asian Americans

Above, we addressed the historical and geopolitical factors that constitute STEM
Asianization as an ideological process that impacts the racialization and experiences of Asian
Americans. This section documents how STEM Asianization impacts the experiences of all
Asian Americans in STEM. Like earlier iterations of the model minority discourse, the
stereotype of Asians as highly successful in STEM is inherently problematic. Asian Americans
who appear to “fit” the model minority STEM racialization experience an ideological whitening
that obscures the challenges they face in STEM. At times, STEM achievement narratives are
used to dehumanize and exclude Asian Americans as being outside the (White) community and
nation in ways that reflect the perpetual foreigner stereotype. While Asian Americans are viewed
as a high-achieving group working in STEM fields that contribute to the economy, at other
moments they can be seen as threats to national security (Bui, 2022). Finally, Asian Americans
who do not live up to the model minority racialization in STEM are rendered invisible or
subjected to an ideological blackening (Lee, 2005; Ong, 2013) that represents the lack of STEM
achievement as deficit narrative.

As our historical review demonstrates, Asian racialization, U.S. immigration policies, and the
rise of STEM technology and nationalism are interconnected. Unlike the mid-20th-century
version of the model minority that focused on Asian American “character,” the newer version
focuses on Asian Americans’ technological skills. As Choy (2022) observes, immigration
policies that have prioritized the immigration of highly educated Asians have “created a
simplistic perception that Asians were innately good at particular occupations and skills,
especially in STEM fields” (77). Significantly, Min and Jang’s (2015) analysis of the 2009-2011
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American Community Survey found that for post-Hart-Celler generations of Chinese, Japanese,
Korean, Indian, Filipino, and Vietnamese immigrants, there is a declining generational effect
from participation in STEM and health-care careers, with extremely high STEM and health-care
career participation of the first post-1965 generation followed by a gradual decline in subsequent
generations.

Building on the scholarship on how hyper-selective immigration policies have shaped Asian
America populations, social scientists interested in explaining the large numbers of Asian
Americans in STEM have pointed to the role of pre-migration experiences on immigrant parents’
engagement with their children’s education in the United States, including narrow success
frames that focus on success in high-paying STEM fields (Lee & Zhou, 2015; Warikoo, 2022). A
second explanation suggests that Asian American parents’ concerns regarding racism may lead
them to push their children into STEM fields that are seen as more objective than other fields
(Sue & Okazaki, 1990; Xie & Goyette, 2003; Louie, 2004). This explanation highlights the
reality that Asian Americans express concerns regarding racism in ways that challenge the model
minority rhetoric that suggests that Asian Americans have overcome racism. For example, in
their intergenerational comparison of Asian Americans in STEM and health-care fields, Min and
Jang (2015) conclude, “Asian immigrant parents’ great mobility orientation, and their own and
their children’s experiences of racial discrimination, have affected their children’s selection of
these fields of study and occupations” (p. 856).

Model Minority Discourse and STEM Asianization

Scholarship reveals that the model minority stereotype shapes Asian American experiences
in STEM majors and STEM fields. Within the context of neoliberal STEM meritocracy in U.S.
higher education, Asian Americans are positioned as both model minorities and ideal neoliberal
subjects (McGee et al., 2017). Furthermore, research demonstrates that Asian American students
in STEM fields are generally stereotyped by others and by themselves as high-achieving model
minorities who naturally excel in STEM (Else-Quest et.al., 2013; Sinclair, Hardin, & Lowery,
2006). Comparing the STEM experiences of Asian American students with the experiences of
Black and Latinx students, one study found that unlike Black and Latinx students who were
assumed not to belong in STEM, Asian Americans were assumed to be capable of doing well in
STEM but they faced ridicule when they didn’t fit the stereotype (Lee et al., 2020).

A large and growing body of scholarship on higher education examines issues of equity and
diversity within STEM fields. This scholarship, and efforts to address inequality in higher
education through activism, policy, and funding, tend to exclude Asian Americans because they
are assumed to be high-achieving model minorities (Museus, 2009; Teranishi et al., 2004). The
presence of large numbers of Asian Americans in STEM has contributed to their status as
honorary Whites or being seen as White adjacent (Ong, 1999; Young, 2009). In consequence,
one effect of model minority STEM Asianization is to fracture potential solidarities between
minoritized communities of students, pitting Asians against other minoritized groups, Blacks and
Latinx in particular, who are represented as deficient in various ways (Lee et al., 2017).
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Asian Americans are usually grouped with White students in discussions of STEM education
and excluded from institutional diversity, equity, and inclusion categories of racial management
(e.g., “underrepresented minorities” or URMs). For example, Asian Americans are often
excluded from research on the mental health needs and risk factors of college students, and when
they are included, the data are not disaggregated by ethnicity (Xiong & Lam, 2013).
Furthermore, the National Institutes of Health do not include any Asian American groups among
those identified as underrepresented (National Institutes of Health, 2023; Shivaram, 2021).
Similarly, Ma (2010) points out that “Asian Americans are the only minority group excluded by
all federal initiatives to promote the representations of racial minorities in Science, Technology,
Engineering and Mathematics (STEM) fields. This not only represents another case of the
‘exceptional’ profile of Asian Americans, but also reinforces the stereotypical ‘model minority’
image of Asian Americans” (p. 44). Likewise, programs designed with the explicit purpose of
supporting minority college student participation in STEM, such as the National Science
Foundation’s Louis Stokes Alliances for Minority Participation (2024), exclude Asian
Americans (including Southeast Asians) from the definition of “historically underrepresented”
racial and ethics groups in need of consideration and support; and Asian Americans are excluded
from U.S. government policy for expanding STEM participation of minoritized students over the
next decade (National Science & Technology Council, 2018).

Asian Americans and Whites are also grouped together in scholarship on STEM pathways
and have been identified as overrepresented in STEM occupations and STEM majors in college
(Basile & Lopez, 2015; Bettencourt et al., 2020; Bottia et al., 2021; Maltese & Tai, 2011; Min &
Jang, 2015; Xie & Goyett,e 2003; Xie et al., 2015). In their 2021 review on racially minoritized
students in STEM, for example, Bottia and colleagues write, “Although Asians are racially
minoritized students, those with origins in Pacific Rim nations are not underrepresented in the
STEM fields. In this study, we group them together with White students because the majority of
the studies synthesized in this review do so” (p. 619). In their qualitative study comparing “how
minority- and majority-status students describe their interactions with practitioners, and how
such relationships influenced their sense of mattering and marginality in STEM contexts,”
Salazar and colleagues (2022) group Asian American students with White students in the
“majority-status” category. In other scholarship on racial barriers in STEM, the experiences of
Asian Americans are simply not included (e.g., Vakil & Ayers, 2019).

Scholarship on Asian Americans in STEM confirms the view that Asian Americans are
overrepresented in STEM education and STEM fields (e.g., Kang et al., 2023; McGhee, 2018).
Based on an analysis of National Education Longitudinal Study 1988-2000, for example, Ma
(2010) found that Asian Americans have the highest interest in majoring in STEM while in high
school and highest persistence in STEM in college. Much of this research relies on large racial
aggregates that obscure differences among Asian American ethnic groups (Min & Jang, 2015).
As McGhee (2018) cogently argues, “[Due to] the lack of disaggregation of ethnic Asian groups
and citizen/international distinction, it is difficult to report on statistics about Asians in STEM
without reifying stereotypes” (p. 2). Similarly, Kang et al. (2021), argue that “researchers have
not yet investigated the varied experiences and outcomes of specific Asian American subgroup
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populations within the Asian American student group” (p. 1). The categorization of “Asian
American students” into an undifferentiated aggregate obfuscates significant variation between
ethic subgroups. Thus, education researchers (Museus & Vue, 2013)—as well as Asian
American STEM practitioners (Vue et al., 2023)—have called for an intersectional
disaggregation of research on the educational experiences of Asian Americans, to document and
theorize how ethnic identifications and experiences are impacted or amplified by gender, social
class, and social identities.

The impact of social class and class-mobility aspirations on STEM degree pathways have
been a focus of investigation. For example, research has indicated that Asian American students
(particularly those whose parents are recent immigrants and lower income) tend to prioritize
STEM and business academic majors because of the higher economic returns on the degree,
while they often face barriers to such mobility pathways (Ma, 2009; Steidl, 2012). Other research
has examined the intersecting identities, revealing the gendered nature of Asian American
experiences in STEM and in choice of college majors. One study (Castro & Collins, 2021), for
example, documents the complex and intersectional negotiations of science, racial, and gendered
identity, drawing on interviews (n =23) with Asian American female doctoral students in STEM
programs—who experience racist and sexist aggressions and microaggressions in the White,
male-dominated culture of STEM laboratory spaces. Furthermore, Lowinger and Song (2017)
employed longitudinal survey data to identify factors associated with STEM major choice in
college among Asian American students. The study reflected the research literature (Eng et al.,
2008), finding that Asian American women and Southeast Asian Americans were less likely than
male and other Asian ethnics to declare interest in or pursue STEM degrees. Another study
(Jang, 2018), analyzing data from a 2009 National Center for Education Statistics High School
longitudinal study, found that math achievement scores for Southeast Asian students were higher
than other racial groups in the sample, but that in spite of their high math achievement, Southeast
Asian female students’ intention to go to college was both lower than Southeast Asian male
students and the lowest among all female students.

Empirical research employing a critical intersectional lens to disaggregate and analyze
quantitative educational data illustrates how the privileges and barriers that are structurally
embedded in STEM pathways are obfuscated by the model minority discourse (Covarrubias &
Liou, 2014; Jang, 2018). STEM Asianization is thus a mechanism that generalizes the
experiences of a privileged segment of Asian Americans onto all Asian Americans—erasing
differences produced by ethnicity, class, migration history, and gender.

Dehumanization of Asian Americans and Establishment of the Bamboo Ceiling

Racialization of Asian Americans as model minorities who are “White adjacent” obscures the
racism experienced by Asian Americans. The generalization of Asian Americans as model
minorities in STEM represents the community as both narrow and monolithic and erases the
academic, occupational, and intellectual diversity among Asian Americans. This overly narrow
representation of Asian American personhood is part of the processes of dehumanizing Asian
Americans (Bui, 2022; Cooc & Kim, 2021). Asian Americans in STEM are often viewed as
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hard-working “nerds” that contribute to STEM initiatives but lack creativity and social skills and
are thus unfit for leadership positions.

Not insignificantly, Asian Americans’ supposed prowess in STEM has led to their
dehumanization as robots or technicians (Bui, 2022; Huang, 2019). As Shah (2019) argues,
employing the “Asians are good at math” narrative ultimately dehumanizes Asian Americans as
“calculators,” with superhuman technical skills, but lacking full personhood associated with
reason, creativity, and humanity. Similarly, Asian American Studies scholar Bui (2022) has
argued that “work-focused Asians resonate with the model minority of Asian Americans as
bookish and smart but not necessarily intellectual or creative, ever so proficient in engineering,
mathematics, and technical subjects lacking a ‘human touch’” (p. 2). As Bui (2022) notes, recent
affirmative action debates have characterized Asian Americans as machine-like model minorities
obsessed with success in STEM, in contrast to White students who are seen as being fully
human.

Some scholarship suggests that Asian Americans face a “bamboo ceiling,” defined as a
barrier to managerial positions, that has led to the under-representation of Asian Americans in
leadership positions across industries (Lu et al., 2020). The idea that Asian Americans are merely
technocratic robots who lack creativity and leadership qualities has been cited as an explanation
for the “bamboo ceiling.” Asians have been found to face barriers to advancement in
engineering, technology, and medicine (Bhatt, 2013; Shih, 2006). Some research on the bamboo
ceiling points to differences among Asian Americans, whereby East Asians face more significant
barriers than South Asians, and U.S.-born Asian Americans fare better than Asian immigrants
(Lu et al., 2020; Shah, 2023). STEM Asianization entraps Asian Americans within a racial
paradox. That is, while STEM degrees and industries are supposedly more lucrative and have
more opportunities for upward mobility, racism prevents Asian Americans from advancing
within STEM due to the effect of the bamboo ceiling.

Asian American women have been identified as earning PhDs in STEM at relatively high
rates but are underrepresented in upper management or leadership positions in ways that
highlight the intersection of race and gender (Ong et al., 2011; Wu & Jing, 2011). As Oh and
Eguchi (2022) argue, “(t)he gendering of the model minority-as-nerd diminishes Asian American
cultural capital and configures Asian Americans unfit as leaders, producing the aforementioned
lack of promotion and the harsh reprisals when challenging White authority” (p. 475). In a
qualitative study of gender and ethnic inequality in the high-tech field in Silicon Valley, Shih
(2006) found that Asian immigrants feared being stereotyped as mere technicians unsuited for
leadership positions.

Representation of Asian Americans as a Yellow Peril/Perpetual Foreigner During Times of
Political Crisis

While the association between Asians and STEM is sometimes viewed as being a value to
the United States, there are other moments when this association has positioned Asians and
Asian Americans as potential threats to the nation (Bui, 2022; Choy, 2022). Contemporary
representations of Asian Americans as a threat to American culture and society are rooted in an
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earlier history of anti-immigration racist nativism that provided political support for anti-Asian
immigration policies from the late 19th century to the first half of the 20th century. As noted
earlier, this “Asian threat” or “Yellow Peril” nativist discourse propelled the raced-based system
of immigration exclusion established by the Chinese Exclusion Act of 1882—which was later
extended to other “Asians,” codified into law by subsequent Federal Immigration Acts (1917
and1924), and coupled with U.S. Supreme Court decisions in Takao Ozawa v. U.S. (1922) and
Bhagat Singh Thind v. U.S. (1923), which ruled respectively that Japanese and Asian Indians
were ineligible for citizenship on racial grounds. U.S. immigration historian Mae Ngai (2004)
argues that as legal citizenship became available to these racialized others, this situation created
a racialized category of “alien citizen” for Asian immigrants, placing legal citizenship in a
double bind with cultural and political exclusion, which reinforced the ideology of Asians as
perpetual foreigners. This cultural and political exclusion was embedded in U.S. science
education which pathologized Filipino and other Asian American immigrants as threats to public
health, and as needing a lower-tier science instruction under rubrics of “benevolent assimilation”
(Kirchgasler, 2023).

Representations of Asian Americans as model minorities by virtue of their STEM
achievement can flip in moments of political crisis. As historian Catherine Choy (2022) has
pointed out, “Asian Americans may be considered model minorities at one moment, but then
quickly transform into something menacing” (p. ix). Writing about the relationship between
model minority and perpetual foreigner discourse, Kawai (2005) argues, “People of Asian
descent become the model minority when they are depicted to do better than other racial
minority groups, whereas they become the Yellow Peril when they are described to outdo White
Americans” (p. 115). The media controversy over Yale University Law Professor Amy Chua’s
celebration of “Asian parenting,” and critique of “American parenting” in the book, Battle Hymn
of the Tiger Mom (2011), is an example of how model minority behavior is reconfigured as a
Yellow Peril/Asian threat in the popular imagination when Asian Americans are seen as
diminishing the status or challenging the dominance of the majority (Hau, 2015).

When Asian Americans challenge White supremacy, “their positioning quickly shifts back to
that of the ‘Yellow Peril’” (Chen & Buell, 2018, p. 619). Asian Americans’ precarious racial
status in U.S. society also renders their humanity as precarious, thus contributing to their
continued marginalization.

Model minority STEM Asianization poses a challenge to White dominance in STEM
education and professional spheres of society, which can engender a dynamic of racial animus
targeting Asian Americans (Kawai, 2005). Research in engineering education settings (Trytten et
al., 2012) and other STEM settings (McGee et al., 2017), has documented how the diligent work
habits and achievement of Asian students in STEM may engender inter-racial conflict among
students based on the perceived threat of Asian students dominating the White majority;
including experiences of racial microaggressions in STEM settings (Castro & Collins, 2021; Lee
et al., 2020; McGee et al., 2017). In their qualitative study of Asian STEM college student
experiences, McGee et al. (2017) found that even academically successfully Asian Americans
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are “in a racially vulnerable position, where they are both admired and scorned for their success
in STEM” (p. 14).

The association of STEM with an Asian national threat became tied with American economic
national discourse with the rise of Japan as a technological and economic superpower in the
1980s, posing a challenge to U.S. competitive dominance in the world economy (Palumbo-Liu,
1999). With shifting U.S. geopolitical alliances in the Indo-Pacific, anti-Asian U.S. nationalism
has re-focused on China and has been escalated by a cascade of global factors such as the
COVID-19 pandemic; an ongoing trade war; concerns of techno-security and patent theft; and
most alarmingly, bilateral preparations for war in the Pacific over a threatened invasion of
Taiwan. This recent rise of Sinophobia and anti-Asian U.S. nationalism infuses the historically
older Yellow Peril/perpetual foreigner with a STEM ideological “techno-Orientalist imaginary,”
which impacts U.S. security, economic, and public health policy, as well as the experiences of
Asian Americans—who are increasingly racially targeted, especially following the COVID-19
pandemic (Siu & Chun, 2020).

Another symptom of Yellow Peril/perpetual foreigner ideology is the targeting of Chinese
nationals and Chinese Americans as industrial or government spies (Li & Nicholson, 2020). One
study found that Chinese and other Asian Americans are disproportionately charged with
espionage by the U.S. Department of Justice, with many of those charges dropped without
explanation and innocent Asian Americans often suffering serious damage to their reputations
and careers (Kim, 2018; e.g., Lee & Zia, 2021). In a striking manifestation of this type of
paranoia, U.S. Senator Tom Cotton argued that Chinese students should be prohibited from
studying STEM majors at U.S. universities (Li & Nicholson, 2020).

The Asian STEM achievement narrative has thus been reconfigured as a form of racial
othering, representing Asians as an external threat or as a perpetually excluded and dehumanized
other. Given this pattern of STEM Asianization—reconfiguring STEM achievement as STEM
threat and otherness, especially during times of geopolitical crisis—it is anticipated that such
racializations of Asian Americans may resurface with the current escalation of tensions between
the United States and China. A major consequence of STEM Asianization for Asian American
STEM students is the production of a hostile racial dynamic with their White majoritarian peers.
Furthermore, this racialization has been shown to contribute to psychological stress among
Asians (Lo et al., 2022).

Invisible and Hyper-visible

Within the current iteration of the model minority myth, “real” Asians excel in STEM fields.
As such, Asian American groups who are not well represented in STEM are rendered invisible
and/or hyper-visible as “failed” Asian Americans. As suggested in the previous sections,
aggregate data on Asian Americans contribute to the invisibility of smaller groups of Asian
Americans. Specifically, the high educational attainments of middle-class South Asian, Chinese
and other East Asian Americans, eclipses and submerges the experiences and challenges faced
by other Asian American students, in particular, Southeast Asian Americans including Hmong,
Vietnamese, Lao, Cambodian, and Filipino. Within the scholarship on Asian Americans in K—12
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education, Asian American students are generally represented as either “model minorities” or as
“delinquents” and “gang members” (Lee, 2001; Ngo & Lee, 2007). Southeast Asian Americans
from refugee backgrounds, for example, have been identified as being less academically
successful than East and South Asian Americans. While disaggregated data has revealed these
important variations among Asian ethnic groups, the focus on disaggregating Southeast Asian
American data may unintentionally contribute to deficit-based thinking about Southeast Asian
groups in ways that render the group hyper-visible as “failed” Asian Americans (Poon et al.,
2017).

Too often, the explanations for the struggles faced by Southeast Asian Americans have
focused on culture rather than on policies or structures that present barriers for the children and
grandchildren of Southeast Asian refugees. The Hmong community in the United States has been
the particular target of “culture clash” deficit narratives as the preferred explanation for
educational inequality, in scholarship and in public discourse more generally (DePouw, 2012;
Ngo, 2008). Such narratives represent Hmong culture as in a state of “clash” with the
progressive, liberal, and pro-education values of White, middle-class Americans—including
claims that Hmong parents and children disvalue education (Lee & Green, 2008; Xiong &
Huang, 2011), and that early marriage, discouragement by in-laws, and family care obligations
placed on Hmong girls (Vue, 2007; McClain-Reulle & Xiong, 2005), and traditional ceremonial
obligations placed on boys (Supple, McCoy, & Wang, 2010), may conflict with the time and
focus needed to succeed in education (McClain-Reulle & Xiong, 2005).

Despite the hegemony of the binary and deficit thinking that underlies this “culture class”
narrative in scholarship, some scholarship demonstrates that the work of Hmong families toward
educational goals is robust and that they are a source of cultural wealth and support for Hmong
students. Hmong elders and families provide care, emotional, spiritual, and financial support to
support youth’s educational goals (Lee, 1997; Lor, 2008). Research indicates that Hmong
families provided consistent encouragement and direct youth to prioritize their education; in fact,
the youth who displayed values and behaviors most associated with Hmong “tradition” were
judged by their teachers as the most academically engaged (Lee, 2005). In addition to this
research evidence that challenges such deficit representations of Hmong culture as explanations
of educational inequality, “culture clash” narratives both simplify and essentialize cultural
difference, and thus obscure systematic, structural, social-economic factures that impact the
possibilities of such students (DePouw, 2012; Lee, 2001; Ngo, 2008). Given the large body of
research that demonstrates the link between K—12 math and science preparation and participation
in STEM in higher education, more research is needed on the educational policies and practices
that influence Southeast Asian American students” STEM pathways (Miller & Kimmel, 2012;
Zhang & Barnett, 2015)

Southeast Asian Americans from refugee backgrounds have been identified as
underrepresented in STEM (Kang et al., 2023). Kang et al. (2023) analyzed academic
observational data from the National Center for Education Statistics High School Longitudinal
Study of 2009, which tracked STEM educational participation for 26,305 students in the United
States starting in 9th grade and following them for the subsequent 8 years. Among the Asian
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Americans in the sample (n=1,367), the study found striking differences in socioeconomic status.
For example, 76% of parents of South Asian students (Indian & Sri Lankan) were likely to have
a college degree, and 70% of Chinese parents, but only 36% of parents of Southeast Asian
students (Vietnamese & Thai) were likely to have a college degree. Similarly, Chinese and South
Asian students were more likely to enroll in highly selective colleges than other Asian
Americans in the sample; and, along with the East Asian students (Korean & Japanese students),
they had higher high school math achievement than Filipino, Vietnamese, and Thai students.
When considering the relationship between STEM major choice and college selectivity, the
study found that underrepresented Asian Americans such as Southeast Asian and Filipino
students were more likely than their counterparts to pursue STEM education at nonselective 2-
year institutions, rather than selective and highly selective 4-year institutions. The study strongly
suggests that more research is needed on the differentiation and stratification of STEM education
pathways for Asian Americans—indicating that Southeast Asian Americans are more likely to be
engaged in nonselective and entry-level STEM pathways.

National data on the educational profile of Southeast Asian Americans suggests that they
continue to face barriers to success in higher education. The National Center for Education
Statistics (Snyder et al., 2019) reported that in 2017, Southeast Asian Americans aged 25 and
over attained bachelor’s degrees at significantly lower rates than the overall national average of
33.3%; the rate for Cambodians was 16.4%, Laotians — 18.0%, Hmong — 18.4%, Burmese —
21.3%, and Vietnamese — 29.5%. In contrast, Asian Indian (74.2%), Korean (56.3%), Pakistani
(56.2%), Chinese (55.4%), and Japanese (51.6%) groups had college graduation attainment rates
that were significantly above the national average. Enduring effects of social, economic, and
educational challenges associated with displacement and refugee resettlement for Southeast
Asian Americans are evidenced in the educational profiles of these refugee communities. More
than 30 years after resettlement, for example, Hmong Americans’ high school graduation rate
was 27.2% (contrast with the national average at 49.7%), college graduation rate was 11.7%
(national average, 21.9%), and graduate or professional degree attainment was 1.5% (national
average, 8.9%) (Yang & Pfeifer, 2004). Now, over 50 years after resettlement, Hmong
Americans remain underrepresented in higher education in U.S. states such as Wisconsin, where
Hmong are the largest Asian American population (Smolarek et al., 2019). Research on the
experiences of Hmong American students in higher education settings has shown that they face
barriers that are not often discussed in the education research literature (Smolarek et al., 2023),
including challenges accessing needed institutional support and feelings of alienation on campus
(Gloria et al., 2017), as well as overtly racist experiences and microaggressions (DePouw, 2012).
One interview study of Hmong college students (n=66) at a predominantly White institution in
Wisconsin (Smolarek et al., n.d.), found that students were pushed out of STEM programs and
redirected toward non-STEM and nonselective majors, where they could graduate “on time” yet
received little to no advice on the career consequences of the change in major. This study adds to
the larger body of scholarship on STEM pushout experienced by Black and Latine students in
higher education (Hurtado et al., 2012; McCoy et al., 2017; Russell & Russell, 2015). The
process of STEM pushout and redirection involves gatekeeping procedures such as selective
enrollment requirements; required high-enrollment and lecture-style “weed-out” classes with

16



RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

grading based on curves and a heavy emphasis on tests; a competitive and individualized peer
culture in the discipline; and transactional and deficit forms of academic advising that discourage
students.

Discussion: STEM Asianization and the Colorblind Meritocracy of STEM Institutions

The Historic Rise of STEM Asianization

In this paper we traced the relationship between STEM and the racialization of Asian
Americans as model minorities from the mid-20th century to the present. This central role of
STEM is an undertheorized feature of the history and politics of Asian racialization in the United
States, and in consequence, education research and theory lack a critical framework for
understanding the education and career experiences of Asian Americans and other racially
minoritized groups.

Asian people and groups are represented as model minorities on account of their achievement
in STEM, but high-achieving Asians in STEM are also subjected to dehumanization as “robots”
or “Asian calculators,” and their mobility pathways are obstructed by a bamboo ceiling. During
times of geopolitical conflict (e.g., Japan and China), Asians in STEM are seen as a “threat,”
which reinforces the idea that Asian Americans are perpetually foreign. Finally, Asian American
groups who do not excel in STEM are either erased and rendered invisible by aggregate data or
they become hyper-visible as “failed” Asians from deficient cultures. Southeast Asian Americans
have been particularly vulnerable to this racialization. In short, the racialization of Asian
Americans in STEM is dependent on the imperatives of White supremacy.

The consequence of this process of STEM Asianization in the United States, for newer Asian
immigrant and refugee minorities such as Southeast Asian communities, is to simultaneously
erase their experiences by aggregating them within the demographically larger Asian American
group, and also to minoritize them within educational institutions through processes of cultural,
institutional, and interpersonal STEM pushout (Smolarek et al., 2023; Smolarek et al., n.d.). The
consequence for even high-achieving Asian Americans is exclusion from belonging in the
national political body, as perpetual, potentially threatening foreigners, regardless of their
citizenship. The significance of this Asian threat/Yellow Peril narrative correlates historically
with moments of Asian-Pacific geopolitical conflict. Given the escalation of anti-Asian racism in
the United States with the COVID-19 pandemic and the continued economic and geopolitical
tensions with China, it is likely that hostile racializations of Asian Americans have not reached
their historic apex.

The Ideological Production of STEM Meritocratic Institutions

Since the Civil Rights era, the stereotype of Asian Americans as model minorities has been
used to reproduce the status quo by supporting the narrative of colorblind equal opportunity and
individualistic notions of achievement, and silencing concerns about racial barriers in society.
For example, conservative Asian policy-lobbying organizations and thinktanks have played a
central role in advocating and successfully overturning in the U.S. Supreme Court the legal
precedent for the use of race-conscious affirmative action policies in college admissions. The
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arguments developed and submitted to the Court draw upon the meritocratic, individualistic, and
colorblind ideologies that are also implicated in the Asian racialization of STEM education and
careers in the United States (Park et al., 2022). Likewise, research on perceptions of model
minority discourse among Asian American STEM students (Trytten et al., 2012; Zheng et al.,
2024), includes themes of Asians as “uncomplaining” and the tendency to view racism as
interpersonal rather than systematic—which further reproduces the ideology of the
colorblindness within STEM institutions.

While the model minority stereotype may appear to be a form of inclusion, scholars have
long pointed to the fact that Asian Americans have always experienced a conditional status in the
United States (Choy, 2022; Louie, forthcoming). Similarly, model minority STEM Asianization
has been used to support the idea that STEM cultures are colorblind and meritocratic. Within the
hegemonic culture of STEM, individual achievement is valorized in ways that erase racialized,
classed, and gendered experiences. STEM Asianization obfuscates the social, economic, and
political conditions that undermine the notion of “merit” within educational institutions. For
example, by normalizing and universalizing Whiteness as an objective indicator of meritocratic
achievement, institutions reproduce harmful colorblind ideologies (Carter et al., 2019). As our
discussion of STEM Asianization demonstrates, however, Asian American inclusion in STEM is
always conditional. Even while the numbers of Asian Americans in STEM fields is high, these
citizens remain vulnerable to exclusion as mere technicians unworthy of leadership positions
(i.e., the bamboo ceiling) or targeted as potential spies who threaten the United States (i.e.,
Yellow Peril/perpetual foreigner).

Call for Future Research: The Need for a Critical and Intersectional Disaggregation of
Data in Education Research

Scholars have long called for disaggregating data on Asian Americans to reveal the unique
challenges faced by some Asian American ethnic groups (Museus & Vue, 2013; Vue et al.,
2023). Some scholars, however, have pointed out that one of the unintended consequences of
data disaggregation is that groups that fail to live up to the image of the successful model
minority are viewed as “failed” Asians who are exceptions to the model minority norm (Poon et
al., 2015; Vue & Mouavangsou, 2021). We call on future studies to disaggregate quantitative and
qualitative data using intersectional frameworks that expose how nested and multiplex power
structures impact students’ experiences (Nufiez, 2014). More research on the experiences,
processes, and consequences of STEM pathways for intersectional minoritized Asian Americans
is needed, including research and theory on the processes of STEM pushout for Asian Americans
and other students of color. Additionally, more research is needed on how processes like STEM
Asianization reproduce colorblind meritocratic ideologies—and how this ideology frustrates the
process of transforming STEM institutions to make them racially just.

18



RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Works Cited

Apple, M. W. (2013). Audit cultures, labour, and conservative movements in the global
university. Journal of Educational Administration and History, 45(4), 385-394.
https://doi.org/10.1080/00220620.2013.822349

Au, W. (2022). Asian American racialization, racial capitalism, and the threat of the model
minority. Review of Education, Pedagogy, and Cultural Studies, 44(3), 185-2009.
https://doi-org.ezproxy.library.wisc.edu/10.1080/10714413.2022.2084326

Bettencourt, G., Mansour, K., Hedayet, M., Feraud-King, P., Stephens, K., Tejada, M., &
Kimball, E. (2020). Is first-gen an identity? How first-generation college students make
meaning of institutional and familial constructs of self. Journal of College Student
Retention: Research, Theory, & Practice. https://doi.org/10.1177/1521025120913302

Bhatt, W. (2013). The little brown woman: Gender discrimination in American medicine.
Gender & Society, 27(5), 659—680. https://doi.org/10.1177/0891243213491140

Blair-Loy, M., & Cech, E. A. (2022). Misconceiving merit: Paradoxes of excellence and
devotion in academic science and engineering. University of Chicago Press.
https://press.uchicago.edu/ucp/books/book/chicago/M/bo161019313.html

Bottia, M. C., Mickelson, R. A., Jamil, C., Moniz, K., & Barry, L. (2021). Factors associated
with college stem participation of racially minoritized students: A synthesis of research.
Review of Educational Research. https://doi.org/10.3102/00346543211012751

Bui, L. T. (2022). Model machines: A history of the Asian as automaton. Temple University
Press.

Carter, D. F., Razo Dueiias, J. E., & Mendoza, R. (2019). Critical examination of the role of
STEM in propagating and maintaining race and gender disparities. In M. B. Paulsen & L.
W. Perna (Eds.), Higher education: Handbook of theory and research: Volume 34 (pp. 39—
97). Springer International Publishing. https://doi.org/10.1007/978-3-030-03457-3 2

Castro, A. R., & Collins, C. S. (2021). Asian American women in STEM in the lab with “White
Men Named John.” Science Education, 105(1), 33—61. https://doi.org/10.1002/sce.21598

Chang, R. S. (1993). Toward an Asian American legal scholarship: critical race theory, post-
structuralism, and narrative space. California Law Review, 81(5), 1243—-1323.

Chen, G. A., & Buell, J. Y. (2018). Of models and myths: Asian(Americans) in STEM and the
neoliberal racial project. Race Ethnicity and Education, 21(5), 607-625.
https://doi.org/10.1080/13613324.2017.1377170

Choy, C. C. (2022). Asian American histories of the United States. Beacon Press.
Chua, A. (2011). Battle hymn of the tiger mother (Reprint edition). Penguin Books.

Cooc, N., & Kim, G. M. (2021). Beyond STEM: The invisible career expectations of Asian
American high school students. American Psychologist, 76(4), 658—672.
https://doi.org/10.1037/amp0000806

19


https://doi.org/10.1080/00220620.2013.822349
https://doi-org.ezproxy.library.wisc.edu/10.1080/10714413.2022.2084326
https://doi.org/10.1177/1521025120913302
https://doi.org/10.1177/0891243213491140
https://press.uchicago.edu/ucp/books/book/chicago/M/bo161019313.html
https://doi.org/10.3102/00346543211012751
https://doi.org/10.1007/978-3-030-03457-3_2
https://doi.org/10.1002/sce.21598
https://doi.org/10.1080/13613324.2017.1377170
https://doi.org/10.1037/amp0000806

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Covarrubias, A., & Liou, D. D. (2014). Asian American education and income attainment in the
era of post-racial America. Teachers College Record, 116(6), 1-38.
https://doi.org/10.1177/016146811411600602

Darrow, J. H. (2015). Getting refugees to work: A street-level perspective of refugee
resettlement policy. Refugee Survey Quarterly, 34(2), 78—106.
https://doi.org/10.1093/rsq/hdv002

DePouw, C. (2012). When culture implies deficit: Placing race at the center of Hmong American
education. Race Ethnicity and Education, 15(2), 223-239.
https://doi.org/10.1080/13613324.2011.624505

Dhingra, P. (2018). What Asian Americans really care about when they care about education.
Sociological Quarterly, 59(2), 301-319. https://doi.org/10.1080/00380253.2018.1436944

Doerr, K., Riegle-Crumb, C., Russo-Tait, T., Takasaki, K., Sassler, S., & Levitte, Y. (2021).
Making merit work at the entrance to the engineering workforce: Examining women’s
experiences and variations by race/ethnicity. Sex Roles, 85(7), 422—439.
https://doi.org/10.1007/s11199-021-01233-6

Echeverria-Estrada, C., & Batalova, J. (2020, January 14). Chinese immigrants in the United
States. Migrationpolicy.Org. https://www.migrationpolicy.org/article/chinese-immigrants-
united-states-2018

Eng, S., Kanitkar, K., Cleveland, H., Herbert, R., Fischer, J., & Wiersma-Mosley, J. (2008).
School achievement differences among Chinese and Filipino American students:
Acculturation and the family. Educational Psychology, 28.
https://doi.org/10.1080/01443410701861308

Feliciano, C. (2005). Educational selectivity in U.S. immigration: How do immigrants compare
to those left behind? Demography, 42(1), 131-152. https://doi.org/10.1353/dem.2005.0001

Feliciano, C. (2006). Beyond the family: The influence of premigration group status on the
educational expectations of immigrants’ children. Sociology of Education, 79(4), 281-303.
https://doi.org/10.1177/003804070607900401

Fernandez, F., & Baker, D. P. (2017). Science production in the United States: An unexpected
synergy between mass higher education and the super research university. In The Century of
Science (Vol. 33, pp. 85—111). Emerald Publishing Limited. https://doi.org/10.1108/S1479-
367920170000033006

Fernandez, F., Baker, D. P., Fu, Y. C., Munoz, 1. G., & Ford, K. S. (2021). A symbiosis of
access: Proliferating STEM PhD training in the U.S. from 1920-2010. Minerva, 59(1), 79—
98. https://doi.org/10.1007/s11024-020-09422-5

Gloria, A. M., Her, P., Thao, B. J., Lee*, D., Chang*, S. Y., Thao*, A., & Aroonsavath*, L. B.
(2017). Tub Txawj, Ntxhais Ntse: Experiences of Hmong American undergraduates.
Journal of Family Diversity in Education, 2(4), Article 4.
https://doi.org/10.53956/jfde.2017.106

20


https://doi.org/10.1177/016146811411600602
https://doi.org/10.1093/rsq/hdv002
https://doi.org/10.1080/13613324.2011.624505
https://doi.org/10.1080/00380253.2018.1436944
https://doi.org/10.1007/s11199-021-01233-6
https://www.migrationpolicy.org/article/chinese-immigrants-united-states-2018
https://www.migrationpolicy.org/article/chinese-immigrants-united-states-2018
https://doi.org/10.1080/01443410701861308
https://doi.org/10.1353/dem.2005.0001
https://doi.org/10.1177/003804070607900401
https://doi.org/10.1108/S1479-367920170000033006
https://doi.org/10.1108/S1479-367920170000033006
https://doi.org/10.1007/s11024-020-09422-5
https://doi.org/10.53956/jfde.2017.106

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Green, M., & Ferguson, A. (2011). Internationalisation of US higher education in a time of
declining resources. Australian Education International.
https://internationaleducation.gov.au/international-network/northamerica/PolicyUpdates-
USA/Documents/Internationalisation%200f%20US%20Higher%20Education%20in%20a%
20Time%200f%20Declining%20R esources.pdf

Hamilton, L. T., Daniels, H., Smith, C. M., & Eaton, C. (2022). The private side of public
universities: Third-party providers and platform capitalism.
https://escholarship.org/uc/item/7p0114s8

Hand, B. M., Alvermann, D. E., Gee, J., Guzzetti, B. J., Norris, S. P., Phillips, L. M., ... & Yore,
L. D. (2003). Message from the “Island Group™: What is literacy in science literacy?.
Journal of Research in Science Teaching, 40(7), 607-615.
https://doi.org/10.1002/tea.10101

Hartman, A. (2017). Culture wars and the humanities in the age of neoliberalism: Raritan.
Raritan, 36(4), 128-140.

Harvey, D. (2007). A brief history of neoliberalism. Oxford University Press.

Hau, C. S. (2015). Tiger mother as ethnopreneur: Amy Chua and the cultural politics of
chineseness. TRaNS: Trans-Regional and -National Studies of Southeast Asia, 3(2), 213—
237. https://doi.org/10.1017/trn.2014.22

Holborow, M. (2012). Neoliberalism, human capital and the skills agenda in higher education—
the Irish case. The Journal for Critical Education Policy Studies.
https://www.semanticscholar.org/paper/Neoliberalism%2C-Human-Capital-and-the-Skills-
Agenda-Holborow/4a78bc76ftbbd2e875515e¢9fa378df55¢8a04456

Hursh, D. (2005). Neo-liberalism, markets and accountability: Transforming education and
undermining democracy in the United States and England. Policy Futures in Education, 3.
https://doi.org/10.2304/pfie.2005.3.1.6

Hurtado, S., Alvarez, C., Guillermo-Wann, C., Cuellar, M., & Arellano, L. (2012). A model for
diverse learning environments. In Higher education: handbook of theory and research (pp.
41-122). https://doi.org/10.1007/978-94-007-2950-6_2

Iftikar, J. S., & Museus, S. D. (2018). On the utility of Asian critical (AsianCrit) theory in the
field of education. International Journal of Qualitative Studies in Education, 31(10), 935—
949. https://doi.org/10.1080/09518398.2018.1522008

Institute of International Education. (2010). Open Doors 2010 fast facts.
https://www.lie.org/research-initiatives/open-doors/

Jang, S. T. (2018). The implications of intersectionality on Southeast Asian female students’
educational outcomes in the United States: A critical quantitative intersectionality analysis.
American Educational Research Journal, 55(6), 1268—1306.
https://doi.org/10.3102/0002831218777225

21


https://internationaleducation.gov.au/international-network/northamerica/PolicyUpdates-USA/Documents/Internationalisation%20of%20US%20Higher%20Education%20in%20a%20Time%20of%20Declining%20Resources.pdf
https://internationaleducation.gov.au/international-network/northamerica/PolicyUpdates-USA/Documents/Internationalisation%20of%20US%20Higher%20Education%20in%20a%20Time%20of%20Declining%20Resources.pdf
https://internationaleducation.gov.au/international-network/northamerica/PolicyUpdates-USA/Documents/Internationalisation%20of%20US%20Higher%20Education%20in%20a%20Time%20of%20Declining%20Resources.pdf
https://escholarship.org/uc/item/7p0114s8
https://doi.org/10.1002/tea.10101
https://doi.org/10.1017/trn.2014.22
https://www.semanticscholar.org/paper/Neoliberalism%2C-Human-Capital-and-the-Skills-Agenda-Holborow/4a78bc76ffbbd2e875515e9fa378df55c8a04456
https://www.semanticscholar.org/paper/Neoliberalism%2C-Human-Capital-and-the-Skills-Agenda-Holborow/4a78bc76ffbbd2e875515e9fa378df55c8a04456
https://doi.org/10.2304/pfie.2005.3.1.6
https://doi.org/10.1007/978-94-007-2950-6_2
https://doi.org/10.1080/09518398.2018.1522008
https://www.iie.org/research-initiatives/open-doors/
https://doi.org/10.3102/0002831218777225

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Jones, B., & Mukherjee, R. (2010). From California to Michigan: Race, rationality, and
neoliberal governmentality. Communication and Critical/Cultural Studies, 7(4), 401-422.
https://doi.org/10.1080/14791420.2010.523431

Joppke, C. (2024). Neoliberal nationalism and immigration policy. Journal of Ethnic and
Migration Studies, 50(7), 1657-1676. https://doi.org/10.1080/1369183X.2024.2315349

Kang, C., Jo, H., Han, S. W., & Weis, L. (2023). Complexifying Asian American student
pathways to STEM majors: Differences by ethnic subgroups and college selectivity. Journal
of Diversity in Higher Education, 16(2), 215-225. https://doi.org/10.1037/dhe0000326

Karabel, J. (2005). The chosen: The hidden history of admission and exclusion at Harvard, Yale,
and Princeton (pp. vii, 711). Houghton, Mifflin and Company.

Kawai, Y. (2005). Stereotyping Asian Americans: The dialectic of the model minority and the
yellow peril. Howard Journal of Communications, 16(2), 109—130.
https://doi.org/10.1080/10646170590948974

Kim, C. J. (1999). The racial triangulation of Asian Americans. Politics & Society, 27(1), 105—
138. https://doi.org/10.1177/0032329299027001005

Kim, C. J. (2018). ARE ASTIANS THE NEW BLACKS?: Affirmative action, anti-Blackness, and
the ‘sociometry’ of race. Du Bois Review: Social Science Research on Race, 15(2), 217—
244, https://doi.org/10.1017/S1742058X18000243

Kim, C. J. (2023). Asian Americans in an anti-Black world. Cambridge University Press.
https://doi.org/10.1017/9781009222280

Kirchgasler, K. L. (2023). Science class as clinic: Why histories of segregated instruction matter
for health equity reforms today. Science Education, 107(1), 42-70. https://doi-
org.ezproxy.library.wisc.edu/10.1002/sce.21756

Kleinman, D. L., Feinstein, N. W., & Downey, G. (2013). Beyond commercialization: science,
higher education and the culture of neoliberalism. Science & Education, 22(10), 2385—
2401. https://doi.org/10.1007/s11191-012-9482-4

Kochhar, R., & Cilluffo, A. (2018). Income inequality in the U.S. is rising most rapidly among
Asians. Pew Research Center.

Kula, S., & Paik, S. (2016). A historical analysis of Southeast Asian refugee communities: Post-
war acculturation and education in the U.S. Journal of Southeast Asian American Education
and Advancement, 11(1). https://doi.org/10.7771/2153-8999.1127

Kumashiro, K. K. (2008). The seduction of common sense: How the right has framed the debate
on America’s schools. Teaching for social justice. In Teachers College Press. Teachers
College Press.

Lee, J., & Green, K. (2009). Hmong parental involvement and support: A comparison between
families of high and low achieving high school seniors. Hmong Studies Journal, 9.

22


https://doi.org/10.1080/14791420.2010.523431
https://doi.org/10.1080/1369183X.2024.2315349
https://doi.org/10.1037/dhe0000326
https://doi.org/10.1080/10646170590948974
https://doi.org/10.1177/0032329299027001005
https://doi.org/10.1017/S1742058X18000243
https://doi.org/10.1017/9781009222280
https://doi-org.ezproxy.library.wisc.edu/10.1002/sce.21756
https://doi-org.ezproxy.library.wisc.edu/10.1002/sce.21756
https://doi.org/10.1007/s11191-012-9482-4
https://doi.org/10.7771/2153-8999.1127

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Lee, J., & Zhou, M. (2015). The Asian American achievement paradox. Russell Sage
Foundation.

Lee, S. J. (1997). The road to college: Hmong American women’s pursuit of eigher education.
Harvard Educational Review, 67(4), 803—827.

Lee, S. J. (2001). More than “model minorities” or “delinquents”: A look at Hmong American
high school students. Harvard Educational Review, 71(3), 505-528.
https://doi.org/10.17763/haer.71.3.k055628118wp51v6

Lee, S. J. (2005). Up against Whiteness: Race, school, and immigrant youth (1st edition).
Teachers College Press.

Lee, S. J. (2009). Unraveling the “model minority” stereotype: Listening to Asian American
youth (2nd edition). Teachers College Press.

Lee, S., Xiong, C., Pheng, L., & Vang, M. N. (2017). The model minority maze: Hmong
Americans working within and around racial discourses. Journal of Southeast Asian
American Education and Advancement, 12. https://doi.org/10.7771/2153-8999.1153

Lee, W. H. and Zia, H. (2021). My Country versus me: The first-hand account by the Los Alamos
scientist who was falsely accused of being a spy. New York: Hyperion.

Levine, A. (2018). Privatization in higher education (pp. 133—-148).
https://doi.org/10.4324/9780429498015-6

Li, Y., & Nicholson, H. L. (2021). When “model minorities” become “yellow peril”—Othering
and the racialization of Asian Americans in the COVID-19 pandemic. Sociology Compass,
15(2), e12849. https://doi.org/10.1111/s0c4.12849

Liu, A. (2011). Unraveling the myth of meritocracy within the context of US higher education.
Higher Education, 62(4), 383-397. https://doi.org/10.1007/s10734-010-9394-7

Liu, J.-L., & Cherng, H.-Y. S. (2023). Beyond remittances: How face drives immigration stories
of undocumented and mixed-status Chinese immigrant families. The Sociological
Quarterly, 64(3), 387-403. https://doi.org/10.1080/00380253.2022.2146021

Lo, R. F., Padgett, J. K., Cila, J., Sasaki, J. Y., & Lalonde, R. N. (2022). The reemergence of
Yellow Peril: Beliefs in the Asian health hazard stereotype predict lower psychological
well-being. Asian American Journal of Psychology, 13(4), 339-350.
https://doi.org/10.1037/aap0000291

Lor, P. (2008). Key life experiences contributing to Hmong Students’ matriculation.
Multicultural Education, 16(1), 39-47.

Louie, V. (2004). “Being practical” or “doing what [ want”: The role of parents in the
academic choices of Chinese Americans (pp. 79—109).

Lowinger, R., & Song, H. (2017). Factors associated with Asian American students’ choice of
STEM major. Journal of Student Affairs Research and Practice, 54(4), 415-428.
https://doi.org/10.1080/19496591.2017.1345754

23


https://doi.org/10.17763/haer.71.3.k055628l18wp51v6
https://doi.org/10.7771/2153-8999.1153
https://doi.org/10.4324/9780429498015-6
https://doi.org/10.1111/soc4.12849
https://doi.org/10.1007/s10734-010-9394-7
https://doi.org/10.1080/00380253.2022.2146021
https://doi.org/10.1037/aap0000291
https://doi.org/10.1080/19496591.2017.1345754

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Lu, J. G., Nisbett, R. E., & Morris, M. W. (2020). Why East Asians but not South Asians are
underrepresented in leadership positions in the United States. Proceedings of the National
Academy of Sciences, 117(9), 4590—4600. https://doi.org/10.1073/pnas.1918896117

Ma, Y. (2009). Family socioeconomic status, parental involvement, and college major choices—
Gender, race/ethnic, and nativity patterns. Sociological Perspectives, 52(2), 211-234.
https://doi.org/10.1525/s0p.2009.52.2.211

Ma, Y. (2010). Model minority, model for whom? An investigation of Asian American students
in science/engineering. AAPI Nexus: Policy, Practice and Community, 8, 43-74.
https://doi.org/10.17953/appc.8.1.aj7768606766xt01

Maltese, A. V., & Tai, R. H. (2011). Pipeline persistence: Examining the association of
educational experiences with earned degrees in STEM among U.S. students. Science
Education, 95(5), 877-907. https://doi.org/10.1002/sce.20441

McClain-Ruelle, L., & Xiong, K. (2005). Continuing the promise: Recruiting and preparing
Hmong-American educators for Central Wisconsin. Hmong Studies Journal, 6.
https://go.gale.com/ps/i.do?p=AONE&sw=w&issn=15533972&v=2.1&it=r&id=GALE%7
CA207351176&sid=googleScholar&linkaccess=abs

McCoy, D. L., Luedke, C. L., & Winkle-Wagner, R. (2017). Encouraged or weeded out:
Perspectives of students of color in the STEM disciplines on faculty interactions. Journal of
College Student Development, 58(5), 657-673. https://doi.org/10.1353/csd.2017.0052

McGee, E. (2018). “Black genius, Asian fail”: The detriment of stereotype lift and stereotype
threat in high-achieving Asian and Black STEM students. AERA Open, 4(4),
2332858418816658. https://doi.org/10.1177/2332858418816658

McGee, E. O., Thakore, B. K., & LaBlance, S. S. (2017). The burden of being “model”:
Racialized experiences of Asian STEM college students. Journal of Diversity in Higher
Education, 10(3), 253-270. https://doi.org/10.1037/dhe0000022

Miller, J. D., & Kimmel, L. G. (2012). Pathways to a STEMM profession. Peabody Journal of
Education, 87(1), 26—45. https://doi.org/10.1080/0161956X.2012.642274

Min, P. G. (Ed.). (2005). Asian Americans: Contemporary trends and issues (2nd edition).
SAGE Publications, Inc.

Min, P. G., & Jang, S. H. (2015). The concentration of Asian Americans in STEM and health-
care occupations: An intergenerational comparison. Ethnic and Racial Studies, 38(6), 841—
859. https://doi.org/10.1080/01419870.2014.941891

Mintz, B. (2021). Neoliberalism and the crisis in higher education: The cost of ideology. The
American Journal of Economics and Sociology, 80(1). https://doi.org/10.1111/ajes.12370

Museus, S. D. (2009). A critical analysis of exclusion of Asian American from higher education
research and discourse. In L. Zhan (Ed.), Asian American voices: Engaging, empowering,
enabling. National Leage for Nursing.

24


https://doi.org/10.1073/pnas.1918896117
https://doi.org/10.1525/sop.2009.52.2.211
https://doi.org/10.17953/appc.8.1.aj7768606766xt01
https://doi.org/10.1002/sce.20441
https://go.gale.com/ps/i.do?p=AONE&sw=w&issn=15533972&v=2.1&it=r&id=GALE%7CA207351176&sid=googleScholar&linkaccess=abs
https://go.gale.com/ps/i.do?p=AONE&sw=w&issn=15533972&v=2.1&it=r&id=GALE%7CA207351176&sid=googleScholar&linkaccess=abs
https://doi.org/10.1353/csd.2017.0052
https://doi.org/10.1177/2332858418816658
https://doi.org/10.1037/dhe0000022
https://doi.org/10.1080/0161956X.2012.642274
https://doi.org/10.1080/01419870.2014.941891
https://doi.org/10.1111/ajes.12370

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Museus, S. D., & Iftikar, J. S. (2013). An Asian critical theory (AsianCrit) framework.
https://www.academia.edu/25774031/An Asian Critical Theory AsianCrit Framework

Museus, S. D., Palmer, R. T., Davis, R. J., & Maramba, D. C. (2011). Special issue: Racial and
ethnic minority students’ success in STEM education. ASHE Higher Education Report,
36(6), 1-140. https://doi.org/10.1002/ache.3606

Museus, S. D., & Vue, R. (2013). Socioeconomic status and Asian American and Pacific
Islander students’ transition to college: A structural equation modeling analysis. Review of
Higher Education: Journal of the Association for the Study of Higher Education, 37(1), 45—
76. https://doi.org/10.1353/rhe.2013.0069

National Institutes of Health. (2023). Underrepresented racial and ethnic groups: Diversity in
extramural programs. https://extramural-diversity.nih.gov/diversity-
matters/underrepresented-groups

National Science & Technology Council. (2018). Charting a course for success: America’s
strategy for STEM education.
https://www.energy.gov/sites/default/files/2019/05/f62/STEM-Education-Strategic-Plan-

2018.pdf

National Science Foundation. (2024). NSF 24-563: Louis Stokes alliances for minority
participation. National Science Foundation.
https://new.nsf.eov/funding/opportunities/louis-stokes-alliances-minority-
participation/nsf24-563/solicitation

Nee, V., & Holbrow, H. (2013). Why Asian Americans are becoming mainstream. Daedalus,
142, 65-75. https://doi.org/10.1162/DAED_a_00219

Ngai, M. (2004). Impossible subjects: Illegal aliens and the making of modern America -
Updated Edition. Princeton University Press. https://www.jstor.org/stable/j.cttShhr9r

Ngo, B. (2008). [Special Issue on Hmong Newcomers to Saint Paul Public Schools] The
affective consequences of cultural capital: Feelings of powerlessness, gratitude, and faith
among Hmong refugee parents. Journal of Southeast Asian American Education and
Advancement, 3(1). https://doi.org/10.7771/2153-8999.1100

Ngo, B., & Lee, S. J. (2007). Complicating the image of model minority success: A review of
Southeast Asian American education. Review of Educational Research, 77(4), 415-453.

Nufiez, A.-M. (2014). Employing multilevel intersectionality in educational research: Latino
identities, contexts, and college access. Educational Researcher, 43(2), 85-92.
https://doi.org/10.3102/0013189X14522320

Oh, D. C., & Eguchi, S. (2022). Racial privilege as a function of White supremacy and
contextual advantages for Asian Americans. Communication, Culture and Critique, 15(4),
471-478. https://doi.org/10.1093/ccc/tcac026

Okihiro, G. Y. (1994). Margins and mainstreams: Asians in American history and culture.
University of Washington Press. https://www.jstor.org/stable/j.ctvewn2sr

25


https://www.academia.edu/25774031/An_Asian_Critical_Theory_AsianCrit_Framework
https://doi.org/10.1002/aehe.3606
https://doi.org/10.1353/rhe.2013.0069
https://extramural-diversity.nih.gov/diversity-matters/underrepresented-groups
https://extramural-diversity.nih.gov/diversity-matters/underrepresented-groups
https://www.energy.gov/sites/default/files/2019/05/f62/STEM-Education-Strategic-Plan-2018.pdf
https://www.energy.gov/sites/default/files/2019/05/f62/STEM-Education-Strategic-Plan-2018.pdf
https://new.nsf.gov/funding/opportunities/louis-stokes-alliances-minority-participation/nsf24-563/solicitation
https://new.nsf.gov/funding/opportunities/louis-stokes-alliances-minority-participation/nsf24-563/solicitation
https://doi.org/10.1162/DAED_a_00219
https://www.jstor.org/stable/j.ctt5hhr9r
https://doi.org/10.7771/2153-8999.1100
https://doi.org/10.3102/0013189X14522320
https://doi.org/10.1093/ccc/tcac026
https://www.jstor.org/stable/j.ctvcwn2sr

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Ong, A. (1999). Flexible citizenship: The cultural logics of transnationality. Duke University
Press.

Ong, A. (2013). Cultural citizenship as subject-making. The Anthropology of Citizenship. A
Reader. Wiley, 79-92.

Ong, M., Wright, C., Espinosa, L., & Orfield, G. (2011). Inside the double bind: A synthesis of
empirical research on undergraduate and graduate women of color in science, technology,

engineering, and mathematics. Harvard Educational Review, 81(2), 172-209.
https://doi.org/10.17763/haer.81.2.t022245n7x4752v2

Onwuegbuzie, A., Leech, N., & Collins, K. (2012). Qualitative analysis techniques for the
review of the literature. The Qualitative Report, 17(28), 1-28.
https://doi.org/10.46743/2160-3715/2012.1754

Paik, S. J., Kula, S. M., Saito, L. E., Rahman, Z., & Witenstein, M. A. (2014). Historical
perspectives on diverse Asian American communities: Immigration, incorporation, and
education. Teachers College Record, 116(8), 1-45.
https://doi.org/10.1177/016146811411600804

Palumbo-Liu, D. (1999). Asian/American: Historical crossings of a racial frontier. Stanford
University Press.

Park, E., Orum Hernandez, G., & Lee, S. J. (2024). Asian Americans and the battle against
Affirmative Action: Opposition to race-based admissions as neoliberal racial subjectivity
performance. Race Ethnicity and Education, 27(4), 474—494.
https://doi.org/10.1080/13613324.2022.2154331

Poon, O., Squire, D., Kodama, C., Byrd, A., Chan, J., Manzano, L., Furr, S., & Bishundat, D.
(2016). A critical review of the model minority myth in selected literature on Asian
Americans and Pacific Islanders in higher education. Review of Educational Research,

86(2), 469-502.

Rumbaut, R. (1989). Portraits, patterns, and predictors of the refugee adaptation process: Results
and reflections from the IHARP panel study. In D. Haines (Ed.), Refugees as immigrants:
Cambodians, Laotians and Vietnamese in America (pp. 138—182). Rowman and Littlefield.

Rumbaut, R. G. (1994). Origins and destinies: Immigration to the United States since World War
IL. Sociological Forum, 9(4), 583—621.

Rumbaut, R. G. (2000). Profiles in resilience: Educational achievement and ambition among
children of immigrants in Southern California. In Resilience across contexts: Family, work,
culture, and community (pp. 257-294). Lawrence Erlbaum Associates Publishers.

Russell, M., & Russell, J. A. (2015). Black American undergraduate women at a PWI: Switching
majors in STEM. The Negro Educational Review.

https://www.semanticscholar.org/paper/Black-American-Undergraduate-Women-at-a-
PWI%3A-Majors-Russell-Russell/23d7b5e3{0e4cd19812118ba2d919fa0057411e9

26


https://doi.org/10.17763/haer.81.2.t022245n7x4752v2
https://doi.org/10.46743/2160-3715/2012.1754
https://doi.org/10.1177/016146811411600804
https://doi.org/10.1080/13613324.2022.2154331
https://www.semanticscholar.org/paper/Black-American-Undergraduate-Women-at-a-PWI%3A-Majors-Russell-Russell/23d7b5e3f0e4cd19812f18ba2d919fa0057411e9
https://www.semanticscholar.org/paper/Black-American-Undergraduate-Women-at-a-PWI%3A-Majors-Russell-Russell/23d7b5e3f0e4cd19812f18ba2d919fa0057411e9

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Salazar, C., Liwanag, A., Zheng, J., & Park, J. (2022). Marginality and mattering: Inequality in
STEM majors’ relationships with higher education practitioners. Journal of Diversity in
Higher Education. https://doi.org/10.1037/dhe0000440

Saunders, D. B. (2010). Neoliberal ideology and public higher education in the United States.
Journal for Critical Education Policy Studies, 8(1), 41-77.

Seymour, E., & Hewitt, N. M. (1997). Talking about leaving: Why undergraduates leave the
sciences. Westview Press.

Shachar, A. (2006). The race for talent: Highly skilled migrants and competitive immigration
regimes. New York University Law Review (1950), 81, 148-206.

Shah, N. (2019). “Asians are good at math” is not a compliment: STEM success as a threat to
personhood. Harvard Educational Review, 89(4), 661-686. https://doi.org/10.17763/1943-
5045-89.4.661

Shih, J. (2006). Circumventing discrimination: Gender and ethnic strategies in Silicon Valley.
Gender and Society, 20(2), 177-206. https://doi.org/10.1177/0891243205285474

Shivaram, D. (2021, December 12). Southeast Asians are underrepresented in STEM. The label
“Asian” boxes them out more. NPR.
https://www.npr.org/2021/12/12/1054933519/southeast-asian-representation-science

Shore, C. (2008). Audit culture and Illiberal governance: Universities and the politics of
accountability. Anthropological Theory, 8(3), 278-298.
https://doi.org/10.1177/1463499608093815

Siu, L., & Chun, C. (2020). Yellow Peril and techno-orientalism in the time of Covid-19:
Racialized contagion, scientific espionage, and techno-economic warfare. Journal of Asian
American Studies, 23(3), 421-440.

Slaughter, S., & Rhoades, G. (2004). Academic capitalism and the new economy. Johns Hopkins
University Press. https://doi.org/10.56021/9780801879494

Smith, J. L., Cech, E., Metz, A., Huntoon, M., & Moyer, C. (2014). Giving back or giving up:
Native American student experiences in science and engineering. Cultural Diversity &
Ethnic Minority Psychology, 20(3), 413-429. https://doi.org/10.1037/a0036945

Smolarek, B. B., Wolfgram, M., Vang, M. N., Xiong, C. P., Lee, L., Lee, P., Thao, M., Vang, K.,
Xiong, P. K., Xiong, O., & Xiong, P. (2023). Our HMoob American college Paj Ntaub:
student-engaged community-based participatory action research (CBPAR) as counter-

invisibility work. International Journal of Qualitative Studies in Education, 0(0), 1-21.
https://doi.org/10.1080/09518398.2021.1888162

Smolarek, B., Vang, M. N., & Wolfgram, M. (2019). HMoob American undergraduate students
at University of Wisconsin’s 4-year comprehensive colleges—Background, enrollment
statistics, and graduation trends. Center for Research on College-Workforce Transitions.
https://ccwt.wceruw.org/technical-reports/

27


https://doi.org/10.1037/dhe0000440
https://doi.org/10.17763/1943-5045-89.4.661
https://doi.org/10.17763/1943-5045-89.4.661
https://doi.org/10.1177/0891243205285474
https://www.npr.org/2021/12/12/1054933519/southeast-asian-representation-science
https://doi.org/10.1177/1463499608093815
https://doi.org/10.56021/9780801879494
https://doi.org/10.1037/a0036945
https://doi.org/10.1080/09518398.2021.1888162
https://ccwt.wceruw.org/technical-reports/

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Smolarek, B., Wolfgram, M., Lee, L., & Her, C. (2023, April). STEM pushout and redirection:
Institutional disposability and the educational experiences of HMoob American college
students. 2023 AERA Annual Meeting, Chicago, IL.

Smolarek, B. B., Wolfgram, M., Vang, M. N., Xiong, Y. Y. Y., Xiong, C. M., Lee, S. J., Xiong,
P. K., Lee, L., Her, C., Yang, L., Moua, P., Vang, S., Xiong, E., Xiong, O., Yang, M. C.,
Yang, K., & Yang, S. (n.d.). STEM pushout and redirection: The impact of institutional
logics of disposability and accountability on the educational goals and experiences of
HMoob American college students. Student-engaged Action Research Center.
studentengagedpar.wceruw.org

Snyder, T. D., de Brey, C., & Dillow, S. A. (2019). Digest of education statistics 2017, 53rd Ed.
NCES 2018-070. National Center for Education Statistics. https://eric.ed.gov/?1d=ed592104

Steidl, C. (2012). Intersectionality, institutions, & inequality: STEM majors and status
competition processes in the U.S. higher education system [Doctoral dissertation, Emory
University]. https://etd.library.emory.edu/concern/etds/mk61rg95s?locale=en

Sue, S., & Okazaki, S. (1990). Asian-American educational achievements: A phenomenon in
search of an explanation. American Psychologist, 45(8), 913-920.
https://doi.org/10.1037/0003-066X.45.8.913

Supple, A., Tarver, S., & Yudan, W. (2010). Parental influences on Hmong University students’
success. Hmong Studies Journal, 11.

Takaki, R. (1998). Strangers from a different shore: A history of Asian Americans, updated and
revised edition (Revised and Updated edition). Little, Brown and Company.

Teranishi, R. T., Ceja, M., Antonio, A. L., Allen, W. R., & McDonough, P. (2004). The college-
choice process for Asian Pacific Americans: Ethnicity and socioeconomic class in context.
Review of Higher Education: Journal of the Association for the Study of Higher Education,
27(4), 527-551. https://doi.org/10.1353/rhe.2004.0025

Tolofari, S. (2005). New public management and education. Policy Futures in Education, 3(1),
75—89. https://doi.org/10.2304/pfie.2005.3.1.11

Torres, G. (2015). Neoliberalism and affirmative action. Cultural Dynamics, 27(1), 43—62.
https://doi.org/10.1177/0921374014564654

Trytten, D. A., Lowe, A. W., & Walden, S. E. (2012). “Asians are Ggood at math. What an
awful stereotype” The model minority stereotype’s impact on Asian American engineering
students. Journal of Engineering Education, 101(3), 439—-468.
https://doi.org/10.1002/].2168-9830.2012.tb00057.x

Urciuoli, B. (2008). Skills and selves in the new workplace. American Ethnologist, 35(2), 211—
228.

Vakil, S., & Ayers, R. (2019). The racial politics of STEM education in the USA: Interrogations
and explorations. Race Ethnicity and Education, 22(4), 449—-458.
https://doi.org/10.1080/13613324.2019.1592831

28


https://eric.ed.gov/?id=ed592104
https://etd.library.emory.edu/concern/etds/mk61rg95s?locale=en
https://doi.org/10.1037/0003-066X.45.8.913
https://doi.org/10.1353/rhe.2004.0025
https://doi.org/10.2304/pfie.2005.3.1.11
https://doi.org/10.1177/0921374014564654
https://doi.org/10.1002/j.2168-9830.2012.tb00057.x
https://doi.org/10.1080/13613324.2019.1592831

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Varma, R. (2002). High-tech coolies: Asian immigrants in the US science and engineering
workforce. Science as Culture, 11(3), 337-361.
https://doi.org/10.1080/0950543022000005078

Vue, P. C. (2007). Factors that contribute towards and/or impede Hmong women from obtaining
a higher education degree [Doctoral Dissertation, California State University—Fresno].
https://www.proquest.com/openview/53d0373ec203b708525a8ca2dca3f941/1?pq-
origsite=gscholar&cbl=18750

Vue, R., & Mouvangsou, K. (2021). Calling our souls home: A HMong epistemology for
creating new narratives. Asian American Journal of Psychology, 12(4), 265-275.

Vue, Z., Vang, C., Vue, N., Kamalumpundi, V., Barongan, T., Shao, B., Huang, S., Vang, L.,
Vue, M., Vang, N., Shao, J., Coombes, C., Katti, P., Liu, K., Yoshimura, K., Biete, M., Dai,
D.-F., Phillips, M. A., & Behringer, R. R. (2023). Asian Americans in STEM are not a
monolith. Cell, 186(15), 3138-3142. https://doi.org/10.1016/j.cell.2023.06.017

Wang, Z. (2010). Transnational science during the Cold War: The case of Chinese/American
scientists. Isis: An International Review Devoted to the History of Science and its Cultural
Influences, 101(2), 367-377. https://doi.org/10.1086/653098

Warikoo, N. (2022). Race at the top: Asian Americans and Whites in pursuit of the American
dream in suburban schools (First Edition). University of Chicago Press.

Wolfgram, M., & Van Auken, P. (2023). The time politics of refugee resettlement and higher
education in the United States. Refuge: Canada’s Journal on Refugees, 39(1), 1-18.

Wong, V. (2021, December 21). Falling through the cracks of the Chinese American dream.
Buzzfeed News. https://www.buzzfeednews.com/article/venessawong/chinatown-new-york-
city-working-class-safety-net

Wu, E. D. (2014). The color of success: Asian Americans and the origins of the model minority.
Princeton University Press. https://www.jstor.org/stable/j.cttShhphr

Wu, L., & Wei, J. (2011, October 1). Asian Women in STEM careers: An invisible minority in a
double bind. Issues in Science and Technology. https://issues.org/realnumbers-asian-
women-stem-careers/

Xie, Y., Fang, M., & Shauman, K. (2015). STEM education. Annual Review of Sociology, 41,
331-357. https://doi.org/10.1146/annurev-soc-071312-145659

Xie, Y., & Goyette, K. (2003). Social mobility and the educational choices of Asian Americans.
Social Science Research, 32(3), 467-498. https://doi.org/10.1016/S0049-089X(03)00018-8

Xiong, S., & Lam, S. K. Y. (2013). Factors affecting the success of Hmong college students in
America. British Journal of Guidance & Counselling, 41(2), 132—144.
https://doi.org/10.1080/03069885.2012.713909

Xiong, Z. B., & Huang, J.-P. (2011). Predicting Hmong male and female youth’s delinquent
behavior: An exploratory study. Hmong Studies Journal, 12(1), 1-34.

29


https://doi.org/10.1080/0950543022000005078
https://www.proquest.com/openview/53d0373ec203b708525a8ca2dca3f94f/1?pq-origsite=gscholar&cbl=18750
https://www.proquest.com/openview/53d0373ec203b708525a8ca2dca3f94f/1?pq-origsite=gscholar&cbl=18750
https://doi.org/10.1016/j.cell.2023.06.017
https://doi.org/10.1086/653098
https://www.buzzfeednews.com/article/venessawong/chinatown-new-york-city-working-class-safety-net
https://www.buzzfeednews.com/article/venessawong/chinatown-new-york-city-working-class-safety-net
https://www.jstor.org/stable/j.ctt5hhphr
https://issues.org/realnumbers-asian-women-stem-careers/
https://issues.org/realnumbers-asian-women-stem-careers/
https://doi.org/10.1146/annurev-soc-071312-145659
https://doi.org/10.1016/S0049-089X(03)00018-8
https://doi.org/10.1080/03069885.2012.713909

RACIALIZATION AMOUNG ASIAN AMERICAN COLLEGE STUDENTS

Young, A. V. (2009). Honorary whiteness. Asian Ethnicity, 10(2), 177-185.
https://doi.org/10.1080/14631360902906862

Zhang, L., & Barnett, M. (2015). How high school students envision their STEM career
pathways. Cultural Studies of Science Education, 10(3), 637—656.
https://doi.org/10.1007/s11422-013-9557-9

Zheng, J., Lue, K., Lo, P., & Park, J. J. (2024). “We are the majority”’: An AsianCrit perspective
of the racialized experiences of Asian American college students in science, technology,
engineering, and mathematics. Journal of Diversity in Higher Education.
https://doi.org/10.1037/dhe0000562

30


https://doi.org/10.1080/14631360902906862
https://doi.org/10.1007/s11422-013-9557-9
https://doi.org/10.1037/dhe0000562

