
r

investigation (i.e., based on students’ field of study), centering on nine Black 

students’ racialized experiences and effects of racialization: (1) 



students’ educational outcomes (e.g., Meyerhoff Program (Maton & 

specific investigation (i.e., based on students’ field of 



when one’s culture is treated as an asset; he rejects the idea that institutions 

students’ perceived differences in experiences to be a function of 
intersections of race and nationality. Similarly, Griffin et al.’s (2016) study 



of CRT tenets, there are two tenets (based on Delgado and Stefancic’s 2001 
conceptualization) most germane to our study. One is <racial realism,= 

<essentialism/anti essentialism,= or the understanding that while oppression 

<Racialization= is a social process of entering into spaces based on the 



s’ 

institutions.  To address this article’s research qu

Jamaican, Ghanaian). Table 1 includes participants’ pseudonyms and 

realities based on individuals’ lived experiences, rather than a singular 
<truth= (Creswell, 2013; Merriam & Tisdell, 2016). Thus, we do not suggest 

<Class Level= refers to the number of years a student has been in graduate school. 
<Undergraduate Origin= refers to the designation of students’ undergraduate institution: 



tim to capture participants’ vernacular. 

American. During this second reading, we focused on these students’ 

themes that explain students’ racialized experiences and the effects of 



into participants’ lived 

and audio recordings to verify students’ meanings; it was important to hear 
participants’ speaking, inflection, and at times sounds of pain to fully 

lain students’ racialized educational 



students’ prior cultural environments contextualizes 

“
it’s like, getting an advanced degree is…expected.= In Chris’s experience, 

education broadly and engineering specifically: <I didn’t have any 
e…

= Unlike Chris, Marcus did not recall conversations with peers 

Students’ transitions included adjusting to a new cultural 

–

–
compared to [when I’m around] my Whi

[than here in the U.S.]. There you don’t have access. Here 

e U.S. From a CRT perspective, Paul’s comment illustrates how 



h Samuel’s and Paul’s 

<othered= in comparison to native

as a racializing factor in their transitions. Marcus mentioned, <I guess I took 
it for granted…just being able to run, play certain jokes or being able to talk 
patois.= He described the common – –
speaking his native dialect called <patois,= showing that language not only 

bonding contributed to Marcus’s

made him feel different in the U.S. context: <
I didn’t really pick it up. Or I was a slow tal

and they were talking fast.= 
speaks (<I was a slow talker=) to others, and internalizing his 

language influences students’ perceptions of wha
– or perhaps even explicitly, depending on a student’s experience 

–

Participants’ descriptions of their trans

ons as <cultural identity (dis)integrity= to denote participants’ attempts 
to reconcile <Blackness= in different cultural contexts. 



I’v
–

–

– that’s been…a 

similarly shared: <

are from a different country.= 

recognition that he <[has] stereotypes about African Americans.= He 

There were certain brands I wouldn’t wear, that kind of 
n’t do a lot of –

couldn’t really fit in. Not that I didn’t really fit in, but I 
didn’t really get involved because…I wasn’t use to those 

so I didn’t do it. So I think that…reinforced th

when I was growing up. So, it’s just too much for me to 

Chris’s quotation above is complex. Most apparent is his discussion of the 

<Not 



that I didn’t really fit in=). The tension displayed here (i.e., being a part o

orms) is illustrative of Chris’s

in electrical engineering from Nigeria, suggested, <
and understand how people who look like me here are treated so I don’t do 

ut of place.= Quentin not only recognized that he 

lpful in making sense of students’ voices. Through an 

The concept of <impostor syndrome= refers to psychological 

class peers made him question <am I really good enough.= While imposter 

related to their racial and ethnic underrepresentation, as Samuel indicated, <
n't see a lot of people of color in my field.=

When you walk into a place, let’s say a meeting, and 
someone feels like <Oh, you don’t be – you’re Black, but 
you’re here?= There’s always that odd feeling that just 



because you’re Black, that you’re really not supposed to be 
engineer. That’s something that really needs to change

Quentin’s words describe a typical racialized experience among our 
<When I meet someone, the chance 

–
zero.=

from Jamaica, described how they dealt with feeling like imposters: <[I have 
to] stand out…to break the glass ceiling.= This finding may relate to what 

itt and Turner (2001) refers to as the <proving process=: the 

hat students’ racialization was pre

Black in the U.S. Most germane to this study’s focus, however, was how 



gling to interpret a compass. <True north= (i.e., what it means to be 

<not being good enough,= they also expressed comparisons to African 

born students’ feelings of otherness 

for students’ ongoing needs during their transition. Wit

attuned to students’ transitions and not solely to their matriculation.
To address students’ cultural (dis)integrity, we offer 

should take place early in students’ matriculation, and frequently, to help 



– – included in the descriptor <foreign born= (George 

necessarily capture the complexities of students’ racial and ethnic identities. 

– –

Our study was not without limitations. First, students’ experiences 

udents’ ethnicities). For example, a student with a Nigerian 
– –



still considered <foreign born.= Others may have been born in 

of their parents’ ethnic culture. We used a dichotomous labeling system. A 

although that data point should not be used to determine a student’s 

remain. Specifically, more information is needed on the origins of students’ 
ing (or STEM more broadly); how one’s ethnic 

background informs one’s approach to education; the relationship between 

ts’ persistence. 

emphasize the importance of foregrounding students’ foreign 

born students’ educational experi
view of <Blackness,= future research might consider the work of BlackCrit, 

the ways that marginalization shapes Black people’s lived experie
BlackCrit would provide a lens through which to study <Blackness and the 
Black condition= (Dumas & Ross, 2016, p. 417). Such a framework could 



intentioned <catch all=
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