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Warm Up 1 - Have students count from 100 to 900. Then, turn over 400 900 /
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Materials: math cards (+/— 0), number line (0-20; for correcting student errors) Now try without the whiteboard. Get ready...
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FEASBILITY STUDY (2022-2023)

* 0 classrooms across 2 elementary schools in the PNW

MATH TALK OPPORTUNITIES

“Math Talk” boxes used to facilitate partner or
group discussion of mathematical vocabulary,

. « 30-35 students participating in the intervention in groups
concepts, and relations among numbers
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= Monitor math talk. Guide students toward the following ideas:

: Call on students to share, including “pear” (the fruit) or a “pair” of
= something. Write the words “pear” and “pair” on the teacher whiteboard.

This “pear” is the pear that you can eat (point). It’s a fruit that is soft and
sweet. .
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Actively engaged students throughout the lesson
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