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We offer some suggestions to modify how you use the video conferencing platform and facilitate 
meetings (see also [26]) to be inclusive of deaf and hard of hearing participants. 

● Consider how you are using the video conferencing technology and provide help for 
participants such as sending slides in advance for offline viewing, and providing 
instructions for consistently using the hand-raising tool. 

● Think about how you are using the real estate of the screen. Do you need screen share? 
Use the spotlight feature for presenters, and consider having non-speakers turn their 
videos off.  

● Consider adding live speech-to-text captioning services. If you have interpreters, enable 
auto-captions at the start of the meeting so that participants have the option of using them 
as a back-up to interpretation. 

● Provide post meeting transcripts to reduce the anxiety of possible missing information for 
participants. 

● Moderate turn-taking (via hand-raising, chat request, etc.) so that all participants have the 
same opportunity to speak. 

● Set up a ground rule for the meeting where participants identify themselves before 
speaking. This reduces cognitive load for the DHH participants as well as ASL 
interpreters. 

● Create a backchannel communication method (e.g. direct message in the video 
conferencing, cell phone text) for participants to contact facilitators and raise concerns in 
real-time. 

● Give participants time to read text-heavy or information-rich slides before providing 
context or other narration.  

● Clearly structure transitions from independent, written work to large group discussion to 
ensure all participants are able to engage in all parts of the activity (e.g., clearly 
communicate the time at which independent work will end and group discussion will 
begin so that DHH participants don’t miss the call back to order). 

● Consider whether active facilitation by hearing individuals is hindering communication 
among DHH participants, and identify alternative strategies to support group work such 
as workbooks, digital whiteboards, or other tools that allow participants to self-facilitate. 

● We also recommend that for ongoing meetings related to a project, make an effort to use 
the same interpreting team so they can build their knowledge of the project and 
participants. 

 
We also recognize that the video conferencing platform may need to be encouraged to make 
software changes to increase inclusion for DHH users and improve communication for all 
participants. Our recommendations to those who design video-communication software are listed 
below: 

● Allow the active speaker to be identified through a certain type of visual motion in 
addition to sound. 

● Implement a hold/pause button that helps all attendees stop talking for a few seconds to 
ensure that interpreters can transition and catch up. 

● Create a visual reminder for speakers to pause in between slides and/or speakers to ensure 
all audience members can engage with all the content. 

● Enable auto-captions or transcription within breakout rooms. Participants use these tools 
for a variety of purposes, and need them in small groups and large groups. DHH 
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