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ABSTRACT

Internationally and in the United States, teachers are leaving the profession in an expedited
rate resulting in a teacher shortage. This systematic literature review synthesizes empirical
literature to identify current characteristics or factors related to stress, job satisfaction and

KEYWORDS

Stress, burnout, job satisfaction,
career, secondary education,
teacher

bumout for secondary general education teachers. Four themes are developed from
examination: stress factors, job satisfaction, teacher burnout, and teachers’ intent to remain in
the profession. Within the identified themes, four subthemes are also developed: administration
effect or relationship on teacher bumout, policy on teachers, new teachers vs, veteran
teachers, and leavers and stayers. The factors presented from this review could support future
research in developing new approaches to prevent teacher turnover and promote instead

teacher retention in schools.

Introduction

Internationally, about 20%-25% of teachers report
experiencing high levels of stress in their profes-
sion (McCarthy 2019). In the United States,
teachers are leaving the profession at an alarming
rate with about 50% nationally considering about
leaving (Poll 2019). Due to teacher turnover,
boomer-generation retirements, stress of teachers
from occupational burnout and low job satisfac-
tion, there is a countrywide shortage of instruc-
tors (U.S. Department of Education and Office of
Postsecondary Education 2015; Klassen and Chiu
2010). Job burnout happens when an individual
becomes mentally and physically exhausted as a
result of work pressure (Yu et al. 2015). In addi-
tion to current teachers experiencing high levels
of stress, about 19-30% of new teachers entering
the field leave the profession within the first
Syears (McCarthy 2019; Kraft and Papay 2014).
Factors in the past associated new teachers’ dis-
satisfaction in the profession as salary, student
discipline issues, poor administrative support,
and low student motivation (Ingersoll and Smith
2003). Previously, government policy and admin-
istration focused on recruiting teachers, not how

to keep teachers in the schools (Ingersoll and
Smith 2003). Currently, there is not a common
understanding of the major factors contributing
to teacher stress specifically in secondary teach-
ers. Most research conducted spotlights all teach-
ers with additional non-teaching faculty of school
personnel. Thus, to better understand this phe-
nomenon and determine avenues for future
research projects, we aim to answer the following
research question: What are the identified current
characteristics or factors related to stress, job satis-
faction and burnout for secondary education
teachers?

To supplement the current body of research, a
systematic literature review methodology was uti-
lized to gain knowledge on what research in the
past 10years informs on teacher stress, burnout,
and teachers’ intent to remain in the field. The
field of teacher education benefits from this study
with an attempt to focus on specific subjects and
excluding non-core subject studies. The current
study draws upon current research to identify
what factors contribute the most to stress, burn-
out, and job satisfaction in math, science, english,
and history. The research also seeks to address
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what factors contribute to retention and contrib-
ute to a teacher’s intent for remaining in the pro-
fession in contrast to why teachers have left the
field. This research sought to determine the best
ways to support teachers to stay in the profession
in order to benefit students, schools, and the
community.

Methods

For this study, we conducted a systematic litera-
ture review using a strategic process of obtaining
articles from chosen databases by search terms
which coincide with the research question.

Database selection and search keywords

The databases chosen for this synthesis were ERIC
EBSCO, ProQuest, Web of Science and Scopus. To
stay current in research, articles were chosen for
the study only if published from the past ten years
(January 2011-October 2021). Using limiters to
exclude any articles not peer-reviewed or from
prior to January 2011, (“stress” OR “burnout” OR
“satisfaction”) AND (“secondary education” OR
“middle school” OR “high school”) AND (factor*
OR influen*) AND (teach*) were searched in the
databases. The given terms were chosen specifi-
cally with respect to the research question.

Article screening based on inclusion criteria

This synchronized search yielded 262 articles
from Scopus, 462 articles from Web of Science,
686 articles from ERIC, and 696 articles from
ProQuest with a total of 2,106 articles. First, the
results were downloaded into separate spread-
sheets for each database given different format-
ting. The 2,106 titles and abstracts were first
considered for deletion of studies that were
focused solely on educator populations and sub-
ject disciplines outside of the research question of
this study. We eliminated studies that focused on
any subject outside of the general subjects of
mathematics, science, English, social studies or
history. Studies were eliminated that focused
solely on the population of elementary or pri-
mary grades teachers, special education teachers,
preservice teachers, or administrators.

After the initial title/abstract screening process
for obvious deletions, 1,630 articles remained
from Scopus (237), Web of Science (406), ERIC
(465), and ProQuest (522) (see Figure 1).
Following obvious initial eliminations, we began
an inclusion process with Abstracts and Titles.
The abstract or titles of articles remaining had an
inclusion criterion of stress, satisfaction, burnout
and career. Concluding the inclusion process
ylelded a remaining balance of 1,332 articles from
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Figure 1. PRISMA flow diagram of screening process.
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Scopus (230), Web of Science (289), ERIC (380),
and ProQuest (433).

Inclusion and exclusion criteria for abstract/title
and text analysis

Databases were combined into one spreadsheet at
this point and duplicates were removed, leaving
993 unique articles. Abstracts and titles were
individually read and screened based on these
specific criteria related to the research question:
(1) The participants were from the US., (2) the
participants did not include students, (3) the arti-
cle focused on stress factors, job satisfactions fac-
tors, or teachers intent to remain factors and (4)
participants were either all secondary teachers
(e.g. instructional faculty) or if participants were
specific to one of the four core academic subjects
of mathematics, science, English, social studies or
history. This process resulted in 124 articles to
consider for full-text analyses. With the restric-
tion of focusing on work from the past 10years
and using articles with U.S participants only, it’s
important to note the possibility of work contrib-
uting to the field being excluded from this sys-
tematic literature review. Articles were excluded
from the final analysis that focused on survey
validation, instead of utilizing surveys to extract
factors assoclated with teacher attrition, satisfac-
tion, and persistence. After completion of elimi-
nation, inclusion, abstract and titles reads, and
full-text reads, 22 articles emerged as meeting all

criterla to answer the research question. A
PRISMA diagram of the screening process can be
found in Figure 1. Following the editing phase, a
choice was made to incorporate the COVID-19
pandemic within the search criteria spanning
from 2019 to 2023, from the original chosen
databases. It is important to note that the same
rigorous inclusion and exclusion measures, out-
lined previously, were upheld. The study was
enriched with the addition of five journal articles
that meet the aforementioned criteria. The find-
ings from these articles will be presented as a
subheading in the results section.

Results
Coding qualifying articles

To assist with our synthesis of the given work a
coding process was performed. Articles were fully
read and coded based on the specific criteria,
with results as shown in Figure 2. Articles were
coded for the subject focus, the instrument used
to gather data, what lenses were used to cause
stress, what was the focus of the study, what
grade levels were studied and how large was the
sample size of participants. Results from the cod-
ing process assisted in the development of head-
ings and sub-headings to synthesize the literature.

Teachers™ intent to remain in the field was the
focus of 10 out of the 22 articles. Sub-headings
were developed based off the main theme which

Coding Criteria Tables

Subjects=4  N/A=15

Core subject of the study? Math=0 Science=2

STEM=1 History=0 English=0  Core

Survey=18  Observations=1

What instrument or mechanism was used to measure factors related to the study? Interview—=2
Cuestionnaire= 4

General= 17

What caused the stress of teachers? Technology= 1 Administration= 2

Policy/Curriculum= 2

What was the focus of study? Bumout= 4
Teacher’s Intent to Remain Teaching= 10

Job Satisfaction=7 Stress= 5

What was the grade level studied?

What was the sample size of the participants?

Figure 2. Frequency count based on coding criteria.
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can be identified in the findings. Prior to a syn-
thesis of the research article findings, contextual
features of the literature were compiled and are
presented in Tables 1-3. These tables assist the
reader in developing a scope of the highlights of
the last ten years of research, as well as implica-
tions of future research. Following contextual fea-
tures, we expound on the remaining findings in
literature with a discussion of limitations and
inferences for future research.

Contextual features

The following tables assist with an understanding
of which contextual features were emphasized in
the studies. Tables 1-3 draw out notable compo-
nents for consideration in the discussion. Table 1
reveals the majority of the articles (19 out of 22)
used Likert type surveys, open-ended surveys/
questionnaires, or a survey with mixed question
types to gather data, report findings, and draw
conclusions. The remaining methods of data

Table 1. Types of data collection used in studies.

Artide Counts
Data Collection Method MN= %
Surveys 19 B6
Interviews 3 14
Observations 1 5

Note: N=22 Percentages exceed 100% due to studies overlapping meth-
ods of data collection methods.

Table 2. School subjects taught by participant secondary
teachers.

Article Counts

Subject Teaching N=
Mathematics

Sclence

STEM

Soclal Studies/History
Ervglish

Multiple Subjects
Mot Stated

Note: N=22 studles.

TR oo =S
A

—

Table 3. Types of grade bands included in studies.
Percentage of Articles

Grade Band of Teachers Studied N=

Elementary/Middle Grades

Middle Grades

High Schoal

Secondary Grades
K-12 Grades
Mot Stated

Note: N=22 studles.

#

L= = e
Pl
Eal = i = =1 ]

.

collection utilized observations and interviews.
Table 2 reveals the statistical results of which
subjects were used in research. Of the 22 articles,
68% (15/22) did not explicitly include the teach-
ers teaching disciplines in the studies. When the
teaching subjects were presented, they included
the core teaching subjects of mathematics, sci-
ence, English, social studies or History in some
combination. But there were no studies specifi-
cally addressing teachers of mathematics, history
and English in isolation. Lastly, Table 3 centers
on the grade levels of the teachers studied that
included secondary grades in some fashion, but
those studies that were not specified explicitly
about grade level. The nine studies not explicit of
their grade level utilized the national School and
Staffing survey, which yielded results from
40,000+ elementary and secondary teachers. With
this size of a sample, we decided to add these
results to the overall analysis. Similar to the
importance of subjects, grade levels were not the
motivation for research due to 41% of the studies
not mentioning grade level. Secondary grades
(ie., middle, high) were the highest studied grade
level in the past 10years with 45% (cumulative
middle grades, high school, and secondary).

Job satisfaction

The review of literature reveals job satisfaction is
assoclated with burnout and stress of teachers in
the teaching profession. Job satisfaction is defined
as the degree in which individuals feel positively
or negatively toward their job, as well if their
profession offers fulfillment of a personal need or
want (Sunal, Sunal, and Yasin 2011). Song and
Mustafa (2015) investigated the factors impacting
science teachers. Their findings suggest teachers
who worked in smaller schools were more satis-
fied in their career than teachers in larger schools.
Their findings also suggest the importance of
support for the enacted curriculum was directly
related to a teachers satisfaction (McConnell
2017). Teachers believed their impact in the class-
room was maintained when given the appropriate
autonomy in the curriculum.

Wang et al. (2020) found similar results when
investigating teacher’s job satisfaction. They dis-
covered, when investigating teacher turnover,
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teachers had higher levels of job satisfaction when
working in small towns, compared to rural school.
Rural teachers faced challenges such as transpor-
tation issues and community interaction. Rural
schools were identified as cities with populations
of 1,000 or less, while small towns deemed a
population of 3,001-15,000 people. Their findings
also suggest the highest indicators of job satisfac-
tion are teacher’s curricular autonomy, relation-
ships with students, teacher self-efficacy, and
classroom climate (Renbarger and Davis 2019;
Wang et al. 2020). K-12 online teachers were also
found to have an overall satisfaction with teach-
ing in part to their overall belief in their school’s
mission, ideals, and institutional support, which
correlated to less stress (Larkin, Brantley-Dias,
and Lokey-Vega 2016). The following sub-themes
were revealed when further investigating the
analysis of teachers job satisfaction.

Administrators’ effect or relationship on teacher job
satisfaction

Researchers infer a school's administration has
direct effects on the job satisfaction of teachers.
Shen et al. (2012) studied how principal’s back-
grounds relate to teacher job satisfaction, in addi-
tion the importance of school context features,
such as location, student demographics, and
resources relates to satisfaction. The findings
imply an administration with previous experience
as department heads lowered job satisfaction,
while principals who were previously athletic
directors resulted in higher job satisfaction which
is a very interesting finding in itself discussed
later. School influence, class control, positive stu-
dent behavior, and administrative support all have
a positive effect on teacher job satisfaction.
Administrators had an impact on job satisfaction,
but school characteristics had a greater effect
overall, which may be viewed as an indirect effect
of administration leadership.

Policy on teachers

Policies such as No Child Left Behind (NCLB)
enacted in 2001 mark the beginning of federal
accountability in schools displayed with state-level
standards and assessments (Coburn, Hill, and
Spillane 2016). Wronowski and Urick (2018)

investigated teacher’s perceptions of accountability
and assessment policies and their influence on job
satisfaction. Their findings state teachers’ percep-
tion of policies lowered their influence and control
over curriculum, de-professionalized teaching, as
well as increased stress when focusing on test
scores and student motivation that demoralized
teaching performance. Their results suggest teach-
ers dissatisfaction in policies leads to an intent to
leave their current teaching position. Teachers later
in their careers factored such policies in their
decision to change school systems or professions
as compared to mid-career teachers.

Wright et al. (2018) also discusses the influence
of policies to teachers satisfaction. They call the
education atmosphere post-NCLB as the Race fo
the Top era. From their research they discovered as
minority teachers and students increased, pedagog-
ical autonomy and job satisfaction decreased. They
also stated how job satisfaction overall has
decreased after the implementation of NCLB.

Teacher burnout

Teacher burnout has long been defined as the fail-
ing, wearing out, or exhaustion due to the exces-
sive demands on energy or resources (Freudenberger,
1974). Researchers identify burnout as the leading
cause of teacher turmover. Russell et al. (2020)
studied secondary educators who taught AP classes
and found years of experience as the leading factor
related to burnout among teachers. (’Brennan,
Pas, and Bradshaw (2017) also studied burnout
among a group of teachers in Maryland and
discovered burnout decreased when personal con-
nectedness to their school, students and adminis-
tration was higher. Burnout was low for staffers
who reports efficacy in handling students and felt
safe at their school (O'Brennan, Pas, and Bradshaw
2017). Burnout was higher in schools with high
suspension rates, where teachers had issues han-
dling students with disruptive behavior. The num-
ber of students, free-reduced meals, urbanicity,
perceptions of school orderliness and positive
behavioral interventions and support (PBIS) status
were not significantly related to burnout. Boftiani
et al. (2019) last found teacher sensitivity, checking
on students’ emotional needs, assist in higher lev-
els of burnout in teachers.
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New teachers vs. veteran teachers

Literature reveals the differencing relationship to
burnout on novice and veteran teachers. Novice
teachers are identified as having less than five
years of experience, while veteran teachers are
individuals with five years or more (Fisher 2011).
In her research of secondary school teachers,
Fisher found the causes of teachers’ stress and
burnout. Years of experience were found to sig-
nificantly correlate with stress, but not to signifi-
cantly correlate with burnout. Even while the
study was unable to show a connection between
years of experience and burnout, stress and burn-
out did have a substantial positive link. In con-
trast, ’Brennan, Pas, and Bradshaw (2017)
discovered that levels of burnout were positively
connected with years of experience. These two
research studies suggest educators in the field
four years or longer can have higher levels of
burnout than their colleagues teaching three years
or fewer.

Stress factors

Stress, burnout, and job satisfaction are intermin-
gled throughout articles analyzed in this study.
Additional findings from Fisher (2011) found fac-
tors of stress and burnout were significant indica-
tors of job satisfaction. Years of experience, age,
job satisfaction, self-acceptance (self-efficacy),
and burnout all significantly correlated to stress.
When studying urban schools, Bottaini et al
(2019) found stress in teachers increased when
instructional dialogue, the exchange and engage-
ment of students’ higher order thinking through
open-ended questions and building on student
discourse, decreased.

When looking into urban school stress factors,
Johnson (2011) found that lack of support from the
administration, a school’s student body size, the lack
of support for classroom management training and
discipline techniques, time management, and the
teaching load as the main stress factors for teachers.
According to Bottiani et al. (2019) findings, student
disruptive behaviors were strongly connected with
stress and burnout in wurban middle schools.
Teachers' stress levels decreased as classroom
resources and self-efficacy rose.

Teachers’ intent to remain in the profession

Numerous researchers have studied the effects of
job satisfaction, teacher burnout and stress and
its association with teacher’s intent to remain in
the profession. McConnell (2017) researched
teachers’ intentions to remain in STEM educa-
tion. The findings suggest teacher’s satisfaction
with their salary as the highest impact on the
decision to stay in teaching. Additional factors
found in their study included teacher autonomy,
years of experience, students’ family socioeco-
nomic status, and administration support. To
remain in the field, administrative support and
teacher autonomy were significant, but not as sig-
nificant as the satisfaction of ones salary in
teaching STEM disciplines.

Pogodzinski et al. (2012) analyzed teacher's
intent to remain in the field with respect to
teachers' administrative climate. From their
research, new teachers are more willing to remain
in teaching if given proper resources. In contrast,
teachers are more likely to change schools when
they deem the administrative climate as poor.
However, teachers’ perceptions of their adminis-
tration climate are more significant in them
remaining in the field than having adequate
resources. You and Conley (2015) noted in their
study of secondary teachers in different stages of
their career, that mid-career teachers intent to
leave the profession is directly affected by their
perception of administrative support.

Leavers and stayers

Researchers examined characteristics that contrib-
ute to instructors who have previously left the
profession while investigating teachers’ aspirations
to continue in the field. Cuddapah et al. (2011)
studied why persons who had previously held
jobs abandoned teaching. They monitored 154
masters program graduates and published their
findings. According to their findings, 27% of
instructors wanted to continue teaching, but the
primary reasons for quitting the field were preg-
nancy/childbearing and taking another post in
education, both of which had a proportion of
32.5%. According to survey results, the most
common reasons for quitting the profession
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(20.8%) were to return to school to enhance edu-
cation in teaching.

Another prominent study analyzed beginning
teachers’ decision to stay or leave the field (Hong
and and others 2012). The researcher conducted
interviews on fourteen secondary science teach-
ers. Half the teachers stayed in the profession
while the other half left. Two out of seven left for
family reasons, the remaining left because of dif-
ficulties and dissatisfaction of work as a teacher.
Teachers who made a career change also associ-
ated emotional burnout as a main factor for their
decision to leave. In contrast, Hong found teach-
ers that continued in the field were able to draw
an emotional line between the students and
themselves. Stayers were also associated with
strong administration support as previously
found, which built self-efficacy as a factor for
remaining. Cha & Cohen-Voyal (2011) studied
why teachers quit the profession and found teach-
ers who stayed had a higher base salary than
ones who left.

COVID-19 pandemic’s effect on teacher job
satisfaction, stress, and burnout

As the COVID-19 pandemic swept across the
globe, the impact on various sectors, including
education, has been a topic of great concern since
2019. One significant area of study has been the
effect of COVID-19 on teacher stress, job satis-
faction, and burnout. Researcher Pressley (2021)
studied the effects and influence the pandemic
had on teacher burnout. From their study, they
identified the highest factors for teacher burnout
included COVID anxiety, current teaching anxi-
ety, anxiety communicating with parents, and
administrative support for teachers.

Additional studies such as Chang, Gaines, and
Mosley (2022) aimed to investigate the effects of
autonomy support and emotion regulation on
teacher burnout during the COVID-19 pandemic.
The main findings of this study suggest that both
autonomy support and emotion regulation strate-
gles are important factors in reducing teacher
burnout during the COVID-19 pandemic. The
study revealed a significant relationship between
autonomy support from school administrators
and effective emotion regulation strategies with

reduced burnout among teachers. These findings
emphasize the value of providing resources to
help teachers handle their emotions and maintain
control over their work, particularly during times
of crisis. Herman et al. (2021) examined the rela-
tionship between instructional practices following
the COVID-19 pandemic and teacher well-being
measures. The study found that teachers who
reported higher levels of stress related to online
instruction also reported lower levels of well-being.
However, teachers who reported higher levels of
coping strategies related to online instruction also
reported higher levels of well-being. These find-
ings suggest that schools and districts need to
provide supportive environments and instruc-
tional guidance to ease anxiety around instruc-
tion and to influence teacher efficacy.

Baker et al. (2021) used a sample of 454 urban
public charter teachers in New Orleans to describe
the influence of the COVID-19 pandemic on
teachers mental health, coping, and ability to
teach. During the COVID-19 pandemic, teachers
experienced various stressors related to their
safety and that of their students and families.
Nonetheless, they utilized different coping meth-
ods like seeking social support and engaging in
self-care activities. Additionally, Black educators
experienced more stressors compared to their
White counterparts, which necessitates specialized
support for them (Farinde and Fitchett 2018).
Lastly, Kotowski, Davis, and Barratt (2022) dis-
cussed the stressors faced by teachers who
returned to classrooms during the COVID-19
pandemic, specifically COVID-19-related anxiety
about teaching demands, administration support
and teaching demands. The findings suggest that
schools and districts need to provide emotional,
instruction and technological support to teachers
throughout the school year to limit burnout.

Additional findings

Other characteristics, such as gender, instructor
demographics, and online instruction, were dis-
covered in the literature but did not correspond
with the previously described themes. Multiple
studies revealed that white teachers were more
prone to burnout than black teachers, yet white
instructors were less likely to leave the profession.
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Furthermore, females were more likely than males
to feel burnout and stress (Bottiani et al. 2019;
(’Brennan, Pas, and Bradshaw 2017). While men
are less likely to experience burnout, they are
more likely to change occupations or stop teach-
ing altogether (You and Conley 2015).

When analyzing alternatively certified (ALT-C)
teachers, Schonfeld and Feinman (2012) found
ALT-C teachers are most likely to have difficul-
ties with their administration. Their findings also
suggest ALT-C teachers have higher classroom
management issues and are more likely to work
in federal defined high-needs schools. Lastly,
while ALT-C teachers are more likely to be white,
black teachers have overall fewer job-related
issues than white or Asian teachers. Overall, there
are many themes, common findings, and unique
findings within our studies related to our research
question.

Discussion

This review of research revealed multiple compo-
nents to attribute to teacher stress, job satisfac-
tion, and burnout. The main factors identified
ranked (most to least) based on literature evidence
were administration support, student behavior,
teacher autonomy, and satisfaction of salary.
Administration support had the highest correla-
tion to burnout and job satisfaction, while student
behavior and classroom management skills related
to stress and eventually burnout. Administration
support having the highest relationship on burn-
out and job satisfaction implicates the importance
of the administration identifying mechanisms to
support teachers and support teachers’ classroom
autonomy (Hong and and others 2012; Johnson
2011; O'Brennan, Pas, and Bradshaw 2017;
Pogodzinski et al. 2012; Pressley 2021; Schonfeld
and Feinman 2012; You and Conley 2015).
Administration also had a relationship to
teacher job satisfaction based on how they devel-
oped into their position (Shen et al. 2012). We
surmise that subject department heads who
moved into administration very well may do so
to remain out of the classroom given poor expe-
riences as a teacher. While it is possible that ath-
letic directors who later moved into administration,
like to lead but not overstep in curricular

decisions and provide more subject teaching
autonomy to teachers. What can be concluded in
the 22 studies we examined, school and district
administrators ultimately make up the most pre-
dominant reason teachers leave the school or
profession given that even curricular autonomy
for teachers tended to be related to administra-
tion support (or not).

From our research on the COVID-19 pan-
demic, there was an increase in teachers’ job
stress, burnout, and anxiety. Every study suggests
the need for schools to provide emotional or
instructional support to teachers (Baker et al
2021; Chang, Gaines, and Mosley 2022; Herman
et al. 2021; Kotowski, Davis, and Barratt 2022;
Pressley 2021). Additional supported included
technology, clear communication, and protocols
to help teachers feel safe in schools. Also, tele-
health options for anxiety, mental health days,
and support for communication with parents.
Providing teachers with autonomy support and
resources to manage their emotions and maintain
a sense of control over their work during times
of crisis can reduce burnout. All of the authors
also noted the need for further research to truly
explore the impact of the COVID-19 pandemic
on teachers job satisfaction, efficacy, and burnout.

Research further highlights demographical and
career features that assist in satisfaction, burnout,
or stress such as gender, certification, and years of
experience. Females overall experience higher lev-
els of stress, but males are more likely to leave the
profession. This is not an unexpected finding as it
directly relates to the historical development in
K-12 of the teaching profession in the U.S. since
females have long been the most prevalent gender
in the profession. Additionally, alternatively certi-
fied teachers and new teachers are more likely to
experience burnout quicker, resulting in them
leaving the field which has been demonstrated by
the 19-30% rate at which early career teachers
leave the profession before five years of experience
(McCarthy 2019; Kraft and Papay 2014). Our find-
ings in the literature suggest a strong induction
program for new and alternatively certified teach-
ers is critical, yet that finding has long been known
(Schonfeld and Feinman 2012).

This review exposes strong gaps in research
which encourage an update on exploration of
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stress, burnout, and job satisfaction of teachers.
Contextual features mentioned in the beginning
of the findings reveal a lack of focus as it relates
to specific school teaching subjects. Another
observation from contextual features exposes the
overuse of secondhand survey research. For
example, 9 out of the 22 articles utilized the
School and Staffing Survey from 2007-08. While
incorporating a survey with over 40,000+ partic-
ipants is beneficial, the findings revealed may not
be considered current over a decade later.
Limitations such as using old records implicate a
strong suggestion of gathering new data, with
emphasis on studying Mathematics, Science,
English or History teachers specifically to distin-
guish the differences in burnout, stress, and
satisfaction.

With lawmakers and administrators attempting
to identify solutions to the teacher shortage and
turnover, it is important for researchers to exam-
ine factors that lead to teachers leaving the field
and those staying in the field. With a teacher
shortage as a focal point today and the addition
of the pandemic related matters, there is a major
call for strong research as necessary. This review
emphasizes the current status of where research
stands on stress, burnout, and job satisfaction of
teachers while addressing the need for further
research.

Disclosure statement

No potential conflict of interest was reported by the
author(s).

ORCID

Chalandra Gooden ([ http://orcid.org/0000-0003-1473-3611
Jeremy Zelkowski (@ http://orcid.org/0000-0002-5635-4233
Felicia A. Smith {® http://orcid.org/0000-0002-1952-4846

References

*Denotes one of the 22 studies in this systematic literature
review.

Baker, C. N., H. Peele, M. Daniels, M. Saybe, K. Whalen,
S. Overstreet, Trauma-Informed Schools Learning
Collaborative The New Orleans. 2021. The experience
of COVID-19 and its impact on teachers’ mental health,

coping, and teaching. School Psychology Review 50
(4):491-504. doi: 10.1080/23729663.2020.1855473.

*Bottiani, J. H., C. A. Duran, E. T. Pas, and C. P. Bradshaw.
2019. Teacher stress and burnout in wurban middle
schools: Associations with job demands resources, and
effective classroom practices. Journal of School Psychology
77:36-51. doi: 10.1016/].jsp.2019.10.002.

*Cha, 5. H,, and L. Cohen-Vogel. 2011. Why they quit: A
focused look at teachers who leave for other occupations.
School Effectiveness and School Improvement 22 (4):371-
392. doi: 10.1080/09243453.2011.587437.

Chang, M. L, R. E. Gaines, and K. C. Mosley. 2022.
Effects of autonomy support and emotion regulation on
teacher burnout in the era of the COVID-19 pandemic.
Frontiers in Psychology 13:846290. doi: 10.3389/fpsyg.
2022.846290.

Coburn, C. E, H. C. Hill, and J. P Spillane. 2016.
Alignment and accountability in policy design and imple-
mentation. Educational Researcher 45 (4):243-51. doi:
10.3102/0013189X 16651080,

*Cuddapah, J. L, M. E. Beaty-O'Ferrall, E J. Masci, and M.
Hetrick. 2011. Exploring why career changers leave teach-
ing. The New Educator 7 (2):114-30. doi: 10.1080/15476882.
2011.574580.

*Farinde-Wu, A., and P. G. Fitchett. 2018. Searching for sat-
isfaction: Black female teachers’ workplace climate and
job satisfaction. Urban Education 53 (1):86-112. doi:
10.1177/004208591 6648745,

*Fisher, M. H. 2011. Factors Influencing stress, burnout,
and retention of secondary teachers. Current Issues in
Education 14 (1):1-37.

Freudenberger, H. J. 1974, Staff burn-out. Journal of Social
Issues 30 (1):159-65. doi: 10.1111/j.1540-4560.1974.th00706 .

Herman, K. C,, ]. Sebastian, W. M. Reinke, and E L. Huang.
2021. Individual and school predictors of teacher stress,
coping, and wellness during the COVID-19 pandemic.
School Psychology (Washington, DC) 36 (6):483-93. doi:
10.1037/spg000456.

*Hong, J. Y. 2012. Why do some beginning teachers leave
the school, and others stay? Understanding teacher resil-
ience through psychological lenses. Teachers and Teaching
18 {4):417-40. doi: 10.1080/13540602.2012.696044.

Ingersoll, B. M., and T. M. Smith. 2003. The wrong solution
to the teacher shortage. Educational Leadership 60 (8):30-
3. doi: 10.12691/education-1-9-1.

*Johnson, L. 5. 2011. Targeted comprehensive induction for
urban educators: An exploration of teacher motivation
and retention. The New Educator 7 (2):131-52. doi:
10.1080/1547688X.2011.574586.

*Klassen, B. M., and M. M. Chiu. 2010. Effects on teachers’
self-efficacy and job satisfaction: Teacher gender, years of
experience, and job stress. Journal of Educational
Psycholagy 102 (3):741-56. doi: 10.1037/a0019237.

Kotowski, 8. E, K. G. Davis and C. L. Barratt. 2022.
Teachers feeling the burden of COVID-19: Impact on
well-being, stress, and burnout. Work 71 (2):407-15. doi:
10.3233/WOR-210994.



THE CLEARING HOUSE: A JOURNAL OF EDUCATIONAL STRATEGIES, ISSUES AND IDEAS @l 171

Kraft, M. A, and ]. B Papay. 2014. Can professional envi-
ronments in schools promote teacher development?
Explaining heterogeneity in returns to teaching experi-
ence. Educational Evaluation and Policy Analysis 36
(4):476-500. doi: 10.3102/0162373713519496.

*Lambert, R. G., P. G. Fitchett, C. J. McCarthy, L. H. Boyle,
M. Eyal, and T. Fisher. 2017. Examination of educational
and contextual factors associated with secondary teachers’
risk for occupational stress. AERA Online Paper Repository
1-26. doi: 10.302/1176536.

*Larkin, I. M., L. Brantley-Dias, and A. Lokey-Vega. 2016.
Job satisfaction, organizational commitment, and turn-
over intention of online teachers in the K-12 setting.
Online Learning 20 (3):26-51. doi: 10.24059/0lj.v20i3.986.

McCarthy, C. ]. 2019. Teacher stress: Balancing demands
and resources. Phi Delta Kappan 101 (3):5-14. doi:
10.1177/0031721719885909.

*McConnell, . R. 2017. A model for understanding teach-
ers intentions to remain in STEM education. Infernational
Journal of STEM Education 4 (1):7. doi: 10.118&/
s40594-017-0061-8.

*O'Brennan, L., E. Pas, and C. Bradshaw. 2017. Multilevel
examination of burnout among high school staff:
Importance of staff and school factors. School Psychology
Review 46 (2):165-76. doi: 10.17105/5PR-2015-0019.V46-2.

Poll, P D. K. 2019. Frustration in the schools: Teachers speak
out on pay, funding, and feeling valued. Phi Delta Kappan
101 (1)}:NP1-NP24. doi: 10.1177/0031721719871559.

*Pogodzinski, B, P Youngs, K. A. Frank, and D. Belman.
2012. Administrative climate and novices intent to re-
main teaching. The Elementary School Jouwrnal 113
(2):252-75. doi: 10.1086/667725.

*Pressley, T. 2021. Factors contributing to teacher burnout
during COVID-19. Educational Researcher 50 (5):325-27.
doi: 10.3102/0013189X211004138.

*Renbarger, B, and B. Davis. 2019. Mentors, self-efficacy, or
professional development: Which mediate job satisfaction
for new teachers? A regression examination. Journal of
Teacher Education and Educators 8 (1):21-34.

*Russell, M. B, P. A. Attoh, T. Chase, T. Gong, J. Kim, and
G. L. Liggans. 2020. Examining burnout and the relation-
ships between job characteristics, engagement, and turn-
over intention among US. educators. SAGE Open 10
(4):215824402097236. doi: 10.1177/2158244020972361.

*Schonfeld, 1. 5., and S. J. Feinman. 2012. Difficulties of al-
ternatively certified teachers. Education and Urban Society
44 (3):215-46. doi: 10.1177/0013124510392570.

*Shen, J., J. M. Leslie, . ¥. Spybrook, and X Ma. 2012. Are
principal background and school processes related to
teacher job satisfaction? A multilevel study using schools
and staffing survey 2003-04. American Educational Research
Journal 49 (2):200-30. doi: 10.3102/0002831211419949.

*Song, 5., and M. Mustafa. 2015. Factors impacting on
teachers' job satisfaction related to science teaching: A
mixed methods study. Science Education Infernational 26
(3):358-75.

Sunal, A. B, O. Sunal, and E Yasin. 2011. A comparison of
workers employed in hazardous jobs in terms of job sat-
isfaction, perceived job risk and stress: Turkish jean sand-
blasting workers, dock workers, factory workers and min-
ers. Social Indicators Research 102 (2):265-73. doi:
10.1007/s11205-010-9679-3.

US. Department of Education, Office of Postsecondary
Education. 2015. Higher Education Act Title Il Reporting
System.

*Wang, K., Y. Li, W. Luo, and 5. Zhang. 2020. Selected fac-
tors contributing to teacher job satisfaction: A quantitative
investigation using 2013 TALIS data. Leadership and Policy
in Schools 19 (3):512-32. doi: 10.1080/15700763.2019.
1586963,

Wright, K. B., 5. M. Shields, K. Black, M. Banerjee, and H.
C. Waxman. 2018. Teacher perceptions of influence, au-
tonomy, and satisfaction in the early Race to the Top era.
Education Policy Analysis Archives 26:62. doi: 10.14507/
epaa.26.3449.

Wronowski, M. L, and A. Urick. 2019. Examining the rela-
tionship of teacher perception of accountability and as-
sessment policies on teacher turnover during NCLE.
Education Policy Analysis Archives 27:86. doi: 10.14507/
epaa.27.3858.

*You, §., and S. Conley. 2015. Workplace predictors of sec-
ondary school teachers’ intention to leave: An exploration
of career stages. Educational Management Administration &
Leadership 43 (4):561-81. doi: 10.1177/1741143214535741.

*Yu, X, P Wang, . Zhai, H. Dai, and Q. Yang. 2015. The
effect of work stress on job burnout among teachers: The
mediating role of self-efficacy. Social Indicators Research
122 (3):701-8. doi: 10.1007/s11205-014-0716-5.



	A Systematic Literature Review on Factors of Stress, Burnout and Job Satisfaction of Secondary Grades Teachers at Time of Professional Crisis
	ABSTRACT
	Introduction
	Methods
	Database selection and search keywords
	Article screening based on inclusion criteria
	Inclusion and exclusion criteria for abstract/title and text analysis

	Results
	Coding qualifying articles
	Contextual features
	Job satisfaction
	Administrators effect or relationship on teacher job satisfaction
	Policy on teachers

	Teacher burnout
	New teachers vs. veteran teachers

	Stress factors
	Teachers intent to remain in the profession
	Leavers and stayers
	COVID-19 pandemics effect on teacher job satisfaction, stress, and burnout
	Additional findings

	Discussion
	Disclosure statement
	ORCID
	References



