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Abstract: Fieldwork is an essential aspect of much research within malacology. However, not all fieldwork is inclusive to researchers with a
diversity of needs and experiences. In this paper, we propose ways that malacological fieldwork can become more just, equitable, and inclusive
for all scientists. We draw upon personal experiences, discussions at the Inclusive Fieldwork Panel at the American Malacological Society Annual
Meeting in 2023, and insights from the literature. Rather than relying on “common sense” to guide field practices and avoid environmental
hazards, we encourage senior malacologists to approach fieldwork as a teaching and learning experience for emerging young researchers.
Conducting an inclusive field excursion requires substantial planning before fieldwork begins, including building comradery within a diverse
field team, identifying and mitigating risk factors unique to each field season, and drafting day-to-day schedules that accommodate field team
members’ individual and personal needs. Before entering the field, team members should be familiar with logistical requirements of fieldwork,
emergency protocols, and procedures for responding to discriminatory actions that may occur in a field setting. Clear communication within
the field team is critical for establishing interpersonal interaction norms and addressing mental health needs. Effective communication with
members of the local community can be a tool for establishing human resource networks and de-escalating potential conflicts. Reflection on
past field seasons is a key method for improving inclusivity, safety, and effectiveness for future fieldwork. Inclusive fieldwork practices not only
advance researcher diversity within malacology but also increase the effectiveness of our field research by minimizing risks that distract from
the science at hand. We hope that this paper encourages field malacologists to incorporate inclusive practices and provides resources for those
seeking to expand their approach to fieldwork.
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Fieldwork is an essential component of scientific training ~ what constitutes risk varies greatly according to the location
and development in biological, ecological, and paleontologi-  of the field site, the size of the field team, and the background
cal molluscan research and a critical opportunity to welcome  of the individual participants (Demery and Pipkin 2021,
new malacologists into research practices and community ~ Amon et al. 2022, Lawrence and Dowey 2022, Lunden and
(Hughes 2016, Fleischner et al. 2017, Peacock et al. 2018, = Bombaci 2022, Ramirez-Castaneda et al. 2022, Zebracki and
Ramirez-Castaneda et al. 2022). Preparing for a field expe- Greatrick 2022).
rience is complex. In addition to meeting scientific goals, Currently, we are experiencing a cultural shift towards
researchers must also ensure that fieldwork is conducted  recognizing the historical marginalization of certain groups
ethically and is safe and inclusive for all participants. Once ~ within the scientific and larger public communities. For
research moves off campus and out of the lab, the connection ~ example, funding bodies like the United States’ National
to formal workplace rules and guidance cannot be forgotten. ~ Science Foundation and the Department of Energy require
Environmental knowledge and hazards are place-specific,and  safety, inclusion, and equity planning in many grant proposals.
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Unfortunately, malacological research is not immune from
the legacies of sexism, racism, colonialism, or barriers to
inclusion (Hughes 2018, Feig et al. 2019, Beltran et al. 2020,
Monarrez et al. 2022, Vendetti 2022, Alexis-Martin 2023). The
hurdles that exist for first-generation college students and
other marginalized groups are slowly being acknowledged
(Hughes 2018, Mao and Li 2018, Roksa et al. 2018), but nega-
tive experiences persist and can deter groups such as LGBT+,
disabled, and other historically marginalized researchers from
seeking out field experiences (McAnneny 2004, Alexis-Martin
2023, Primack et al. 2023).

In this paper, we encourage field biologists to adopt
inclusivity as an essential context for fieldwork planning and
execution, focusing on malacological field practices. This
paper was inspired by the Inclusive Fieldwork Panel discus-
sion at the 89th Annual Meeting of the American Malacolog-
ical Society (AMS) in August 2023 (Fig. 1) and draws from
that discussion, insights from the literature, and the authors’
personal experiences (Table 1). We discuss and address how
those who plan and participate in fieldwork (Table 2) can
advocate for fieldwork practices that are grounded in jus-
tice, equity, diversity, and inclusion principles. We highlight
specific challenges related to conducting safe, inclusive, and
human-centered fieldwork (Fig. 2). In particular, we present
suggestions intended to dismantle barriers to finding field-
based resources and opportunities (justice), provide equal
access to field-based opportunities (equity), transform the
recognition and integration of individual differences into
positive field experiences (diversity), and foster a sense of
belonging in the field (inclusion). We see safety and financial
accessibility as key facets of inclusivity, since real or perceived
safety and financial concerns can dissuade malacologists from
pursuing fieldwork.

Justice, Equity,

Diversity, & Inclusion ¢

Inclusive Fieldwork Panel
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THE MYTH OF “COMMON SENSE”

Seasoned malacologists can forget what they did not know
during their first field experiences and assume that “common
sense” can dictate appropriate conduct in the field. However,
“common sense” is not common across all researchers; it is spe-
cific to gender, age, past experiences, and cultural background
(O’Toole and Were 2008). “Common sense” in a field context
is an example of the hidden curriculum for fieldwork-based
research and experiential learning. In addition to data gath-
ering, fieldwork is a teaching and learning experience. It is,
therefore, crucial for principal investigators (PIs) to provide
relevant guidance and for new team members to seek guidance
to ensure they are well-prepared for the unique challenges of
their particular projects (Cotton 2009).

Social norms are unwritten rules or expectations in a
society or community, the “common sense” of human inter-
actions. Failure to recognize and respect cultural differences
and social norms can lead to misunderstandings, conflicts,
and tensions. One of our authors recalled one of her first
experiences doing fieldwork in a foreign country. This was far
from her comfort zone, eliciting a huge cultural shock; she
had to learn to drive on the “wrong” side of the road, use new
field equipment without prior knowledge, conduct fieldwork
alone most of the time, and navigate an unfamiliar reimburse-
ment system. Specifically for international students, Dalby
etal. (1996) give ten suggestions for adjusting to a new cul-
ture: avoid isolation, build friendships with locals, reflect on
one’s feelings, seek to understand the local culture, maintain
connections with one’s roots, keep in touch with people back
home, ask questions, stay true to one’s values, be open to new
experiences, and find the positives (Sarkodie-Mensah 1998).
That said, it is not solely the responsibility of international

ommi
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Figure 1. Inclusive Fieldwork Panel at the 2023 American Malacological Society annual meeting. Panelists from left to right: Beth Davis-Berg,
Nimanthi Abeyrathna, and Kelly Martin. Moderator on the far right: Rose Osborne.
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Table 1. Authors’ relevant background, as it informs our perspectives on fieldwork.

Author Relevant Background

Rose Osborne

T. R. O. was a postdoctoral scholar during manuscript preparation. As a PhD student and postdoc, she conducted

international fieldwork in multiple tropical regions while based out of North American universities. During these
experiences, she has been a field team member, served as an on-site team lead, and conducted solo fieldwork. As an
undergraduate student, she participated in multiple field teams in temperate zones and engaged in a tropical study

abroad program that included field excursions.

Nimanthi W.A.N. U.A. recently defended her PhD. She has conducted fieldwork in North America as well as in her

Abeyrathna motherland, Sri Lanka. During these fieldwork sessions, she has conducted solo fieldwork during graduate studies
and as a part of large and small groups in undergraduate studies.

Liz Shea E.K.S. is the Director of Collections and Curator of Mollusks at a natural history museum. Her fieldwork takes place
mostly at sea, on board large research vessels, as a participant in a large group.

Kelly Martin K. R. M. is a collections manager of invertebrate zoology. She conducts fieldwork both in terrestrial and freshwater
environments in Western North America as well as in Ecuador.

Jingchun Li J. L. is an Associate Professor who conducts fieldwork in marine ecosystems, ranging from estuaries to rocky

intertidal zones and to subtidal reef habitats. She is a National Geographic Explorer and has led big and small group
expeditions in tropical regions, as well as in Alaska.

Kevin Kocot

K. M. K. is an Associate Professor in the Department of Biological Sciences at the University of Alabama and the

Curator of Invertebrate Zoology at the Alabama Museum of Natural History. He regularly conducts fieldwork at
marine stations and on oceanographic vessels with students and collaborators from other institutions.

Beth Davis-Berg

E. C. D.-B. is a Professor of Biology and the Chair of the Science and Mathematics Department. She conducts

fieldwork mostly at field stations in both terrestrial and aquatic environments in the Midwest and regularly

supervises undergraduates in the field.

Table 2. The terminology used here to describe those who plan and participate in fieldwork.

Term Possible Educational or Career Stage

Role in Fieldwork

Principal
investigator or PI

Lab head, program manager

Field team Students, trainees, field technicians, early career
researchers, faculty, collaborators
Team lead Graduate student, postdoctoral researcher, senior

field technician, faculty

Team member Student, trainee, field technician, early career

researcher, faculty, collaborator

The research team leader, generally responsible for fieldwork
planning and obtaining funding, does not always accompany
their team in the field

All those in the field, collectively

In charge in the field, usually the person on the field team with
the most experience in the field site or greatest seniority, may or
may be the PI

Anyone in the field and associated with the field team

malacologists to adjust to their new cultural environments;
field teams should be welcoming workplaces for all.

Emerging adulthood in a field context

Many malacologists participate in fieldwork for the first
time during emerging adulthood (Tanner et al. 2016), a time
of great social change that may influence personality devel-
opment (Roberts et al. 2003). Research and educational expe-
riences during emerging adulthood can influence diversity
among upcoming generations of malacologists. For exam-
ple, undergraduate research involvement and mentoring
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experiences are critical to young women’s development of a
scientific identity and in encouraging their pursuit of STEM
graduate education (Hernandez etal. 2023). Trainees on a
field team may be unfamiliar with social norms of fieldwork
or professional interactions, and guidance from senior col-
leagues can usher them into the research community. Senior
malacologists have occasion to facilitate professional intro-
ductions for early career colleagues and model effective main-
tenance of professional relationships. Effective mentorship
can also help build trainees’ resilience in the face of fieldwork
challenges (e.g., Dowtin and Levia 2018). Langen et al. (2022)
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'Common Sense"
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Unique risk factors
Pre-trip briefing
Day-to-day schedule
Emergency preparedness

Scan for more resources

Emerging adult development
Field practices
Environmental knowledge
Cultural & social norms

Effective Communication

Interpersonal expectations
Mental health
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Interactions with local communities
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‘What worked well?
What did not work?
Significant changes

Figure 2. A conceptual framework describing key components for inclusive fieldwork planning and best practices. QR code links to “Inclusive
Fieldwork Resources from the American Malacological Society” (American Malacological Society 2024).

offer advice for those looking to build a career as a field
technician and supervisors of field technicians.

Below, we point out some areas in which the “common
sense” fallacy often rears its head, which can be particularly
impactful for emerging adults engaged in fieldwork.

Field practices

“Common sense” practices can be roughly grouped into
the 3 C’s of fieldwork: clothing (and equipment), comport-
ment, and context. Adapting the 3 C’s to the specific needs of
each project is essential for the well-being and success of mal-
acologists working in diverse fields. This adaptability ensures
that field researchers can perform their tasks effectively and
safely, regardless of the environmental conditions they may
encounter. Audience members at the AMS panel seemed par-
ticularly surprised that student researchers and field course
participants might be inclined to wear jeans in inappropriate
field conditions, might not be prepared for hiking, or might
be unaccustomed to sharing space during overnight trips
with roommates.

Environmental factors, climate variations, and the nature
of the research can necessitate specific adjustments in cloth-
ing and equipment. Do not assume that team members know
what to wear during their first field excursion, whether in the
context of a field course or a research experience. The AMS
panelists suggested providing a “show and tell” of experienced
malacologists’ field clothes, packing lists with well-defined
items, and a few examples of common clothing items that are
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appropriate in a field setting, such as leggings or old clothes
that may be damaged without causing distress. Likewise, PIs
may want to supply “don’t pack” lists in some circumstances.
For example, a first-time participant on an oceanographic
research cruise might be surprised to learn that open-toed
shoes are typically not permitted. Clothing and gear often
change between field projects. For example, one of the AMS
panelists wore waders for the first time during their third
field-based research project. It is, therefore, best to provide
field assistance and safety training on necessary equipment,
regardless of previous experience.

Field clothing and other gear can be expensive, impos-
ing an accessibility barrier for students and malacologists
who lack funds to purchase them. In such instances, we
recommend that PIs loan field clothing, purchase new field
clothes with grant money, and support trainees in applying
for small grants such as the American Malacological Society’s
Carriker Student Research Award, Conchologists of Ameri-
ca’s Grants to Malacology, the Unitas Malacologica Student
Research Award, and institutional funding. It is inappropri-
ate to assume that everyone can purchase the required gear.
Whenever possible, PIs should provide essentials like clothing
and equipment to all students and field technicians, regard-
less of team members’ financial status, because admitting
that required field items are not affordable can be extremely
humiliating.

Comportment expectations encompass physical demands,
professional interactions, and interpersonal relationships.
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PIs should be clear about physical requirements for field activ-
ities; as one AMS panelist pointed out, fieldwork does not nec-
essarily mean hiking. For example, if swimming or SCUBA
certification is required, that should be stated. Communicat-
ing expectations for interpersonal comportment is discussed
elsewhere in this paper.

Field sites, affiliated institutions, and research methodol-
ogies all contribute to the fieldwork context. All members of a
research team should be briefed on relevant institutional pol-
icies, field protocols, and site infrastructure before they enter
the field. We recommend that more experienced members of
a field team accompany new team members during early col-
lecting expeditions so that newcomers can learn by example
and ask for help. Junior researchers, such as undergraduates
who have spent months or years in a research group, may be
well positioned to train new graduate students and postdoc-
toral scholars. In such instances, the authority of the junior
researchers should be clearly stated and protected by the PI to
preclude potential conflicts if more senior field team mem-
bers do not welcome being trained by an undergraduate, for
example.

Environmental knowledge and hazards

For a malacologist starting a new project in an unfamil-
iar environment, there is no place-specific “common sense”
accrued, and prior experience may not always directly trans-
late. One of the authors spent months in a Pacific Island rain-
forest, laying on the ground in search of tiny snails, only to
be informed a few years later during a Neotropical field sea-
son that “everyone knows” not to sit on the ground for fear
of venomous arthropods. Clearly, environmental hazards
change from one tropical rainforest to another! Hazards can
also change from one season to another within the same site.
Field teams must identify safety concerns relevant to their
field site and ensure that all team members arrive prepared
to face them. Here, we provide an overview of some physi-
cal, biotic (e.g., animal, plant), and anthropogenic hazards to
consider.

Physical hazards include exertion and exhaustion,
inclement weather, and water hazards. Long-distance
hiking and other strenuous physical activity can produce
exhaustion, which may be exacerbated by heat-related
illnesses like dehydration, salt depletion, and heat stroke.
Cold and wet weather can lead to hypothermia and other
cold-related illnesses. High winds, lightning, and flash
floods may be dangers of severe weather in some areas.
Malacologists working on boats and in or near bodies of
water should consider team members’ swimming abilities,
flotation devices, slippery surfaces, waves and currents,
and standard boat and dive safety. As suggested during the
AMS panel, malacologists with poor swimming skills or
who prefer not to wear waders may need to wait on shore
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and record data while others collect data or hire someone
to dive for them.

Biotic hazards include large predators, venomous and
poisonous organisms, and zoonotic diseases. Biotic haz-
ards vary widely from one ecosystem to the next, and team
members may be unfamiliar with relevant hazards, pre-
cautions, or signs of trouble unless they have been specifi-
cally briefed. For example, certain precautions can reduce
the risk of interacting with large predators, such as wear-
ing bear bells and not swimming in crocodilian habitats.
When working in areas with venomous snakes, high rub-
ber boots add an extra layer of protection from snake bites.
It can be safer to simply trip and fall than to grab the near-
est branch in areas with stinging arthropods, spiky plants,
and plants that secrete skin irritants. Subtle behaviors, like
rolling logs toward one’s body rather than away, can also
lower the chances of surprising a venomous animal, such
as a rattlesnake (if working in the Americas), when look-
ing for snails. Zoonotic diseases, their vectors, prevention
measures, and signs of disease may be unknown to field
team members. Insecticides are a common defense against
zoonotic diseases, but invertebrate researchers may hes-
itate to use them for fear of impacting study organisms.
Tucked-in clothing, Tyvek suits, tick tape, vigorous show-
ers, and daily full-body tick checks (with a mirror!) can
reduce the risk of tick-borne diseases, and team members
who may encounter ticks should be familiar with tick
removal, tick-borne disease symptoms, and when to seek
medical treatment. Mosquito netting, antimalarial med-
ications, and other prophylactics may be appropriate in
areas with mosquito-borne illnesses.

As discussed in the AMS panel, some of the authors have
encountered signs of anthropogenic hazards, such as spent
bullet casings of hunting rifles in their fieldwork areas. No
snails are worth the risk of being mistaken for a deer during
hunting season! Team members should wear high-visibility
clothing as standard protocol, whether or not fieldwork is
conducted in a remote setting, and especially for field sites
that overlap known hunting areas. Similarly, consider not col-
lecting during turkey hunting season. Humans engaging in
illegal activities, including some hunting practices and canna-
bis farming, can become hostile or violent, making recogniz-
ing a cannabis cultivation site before a confrontation occurs
a critical safety skill. Field protocols should also address the
potential for racist, sexist, queerphobic, and ableist harass-
ment directed towards team members and for encounters
with law enforcement, such as police stops (e.g., Dowtin and
Levia 2018). Official gear with an institutional logo, such as
university-branded orange vests, are an important tool for
preventing and de-escalating some human hazards. Fostering
positive interactions with local communities are discussed
further below.
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PRE-FIELDWORK PLANNING

Inclusive fieldwork starts in the planning phase (Ramirez-
Castaneda et al. 2022). Fieldwork encompasses a wide vari-
ety of activities, ranging from a single malacologist collecting
shells on a college campus (i.e., a simple, familiar, local, and
quick experience) to organizing a multi-institutional, interna-
tional expedition to Antarctica on Federal ships (i.e., complex,
unfamiliar, far away, and extended event). These two extreme
examples highlight the vastly different levels of risk that may
be encountered by malacologists. These examples also high-
light how a researcher’s identity influences their safety in a
given field context; being stopped by campus security or police
can be extremely dangerous for researchers who are racially
profiled or undocumented. Preparation is crucial for ensuring
the safety and well-being of field teams, yet it is often more
focused on research questions than on planning for envi-
ronmental conditions or personnel interactions. Transparent
and collaborative pre-fieldwork planning that includes all
members of a field team can teach trainees how to prepare for
fieldwork as they take on more leadership roles.

Building a diverse & inclusive field team

Diversity in a field team brings both expertise and
unique talents. It is important to consider social dynamics
when forming field teams. When selecting new members for
a field team, we suggest that PIs invite current team members
to give input or participate in candidate interviews. This can
help new members integrate easily into existing team dynam-
ics. Once a new member has joined the field team, we rec-
ommend conducting formal introductions prior to the field
season. It can be unpleasant to meet one’s new coworkers for
the first time on a research vessel that will remain at sea for
several months! Pls should assign clear mentorship roles to all
continuing field team members in welcoming and onboard-
ing new team members. Onboarding can include protocols
for data collection, data archiving, kitchen duties, and other
field practices. Explicit within-team mentorship communi-
cates to team members that mentoring is part of their valued
job responsibilities, builds mentoring experience for future
employment and educational opportunities, and ensures that
new and existing team members develop one-on-one rela-
tionships. Pre-field social events, such as a game night, can
also improve group cohesion. Morales et al. (2020) provide
guidance for identifying and encouraging cultural diversity
within a research team.

Understanding each team’s unique risk factors

Evaluating each team’s particular risk factors and pre-
paring for possible emergencies allows field teams to focus
on research rather than “putting out fires.” Field researchers
are some of the most vulnerable scientists in terms of safety

41-1-2025

(Demery and Pipkin 2021). Some vulnerabilities impact
everyone equally (e.g., weather, potential for injury, mal-
functioning equipment), but other vulnerabilities primarily
impact those who do not conform to the stereotypical mala-
cologist. This may include people who fall along a spectrum of
experience, gender, race, religious practice, culture, or disabil-
ity. In these cases, the added vulnerability and risks come from
simply being oneself and being present. For example, women
in ecology experience sexual harassment at a higher frequency
than their male counterparts do, report lower levels of psy-
chological safety in their workplace, and, along with LGBT+
ecologists as a group, are more likely to be concerned for their
physical safety (Primack et al. 2023). Disabled ecologists are
more frequently at the receiving end of insulting remarks than
their non-disabled colleagues (Primack et al. 2023). Rapidly
changing and highly variable restrictions on healthcare access
for those who are pregnant or may become pregnant dramat-
ically change the risk calculation for fieldwork for some (Zipp
2022). One of the AMS panelists recounted receiving inap-
propriate and intrusive questions when conducting fieldwork
while pregnant, and another panelist described how, as a per-
son of color, concerns about strangers’ unknown intentions
added anxiety to her fieldwork.

Planning inclusive field experiences means considering
how each team member views and experiences the field site
and their place in it. PIs should, therefore, start with open
lines of communication about who may be at risk and why,
recognizing that the reasons a person is at risk may not be
obvious and may change depending on context. A team
member may be vulnerable because they are viewed as differ-
ent from the local community where fieldwork is being con-
ducted (Demery and Pipkin 2021) or simply because they are
the most junior or senior malacologist on the team.

In addition to the overarching planning considerations
described by Ramirez-Castrneda et al. (2022), we note six fac-
tors that may be useful to consider when assessing a particular
field team’s needs and risk factors:

1. Remoteness: The ability to escape or be rescued from
adverse conditions. The time required for emergency ser-
vices to reach a field site or the distance and difficulty the
field team experiences in reaching their site are good prox-
ies for remoteness. The closer someone is to their home
territory where access to resources is well established, the
fewer hurdles there are to a successful field experience.
That said, close-to-home field sites can also carry unique
risks, such as encounters with law enforcement or hostile
community members (Dowtin and Levia 2018).

2. Familiarity: How much experience a team member has
in a particular environment. A person collecting shells
in their backyard will know what to expect and how to
escape or mitigate adverse conditions (e.g., the neighbors’
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dog, the likelihood of rain), but the same cannot be said
for a completely new environment—even someone else’s
yard! Familiarity and remoteness are distinct; familiarity
can increase as a malacologist repeatedly visits a field site,
whereas remoteness is a function of infrastructure related
to the site.

3. Team size: The number of people involved in a field ex-
cursion. Team size has a non-linear impact on safety and
inclusivity. A single biologist in the field is particularly
vulnerable in case of emergency. A team of two or a few
can also present serious problems, especially if there is a
significant difference in perceived or real power between
team members. Large teams can result in individuals be-
coming overlooked or lost.

4. Duration: The length of the excursion. Fieldwork is phys-
ically, emotionally, and academically stressful, and the
longer it continues, the more opportunities there are for
problems to develop or fester.

5. Identity: Whether or not someone is otherized based on
perceived or real identity markers. Harassment, sexual vi-
olence, and hate crimes are more likely to be directed at
researchers with specific identities.

6. Experience: How often a team member has been in the
field doing these or similar activities.

Mitigating risk is important for inclusive fieldwork. The six
factors listed above can be combined to assess the overall riski-
ness of a proposed field season (Fig. 3) and highlight areas where
mitigation measures may be most important. For example, three
to five malacologists with a good working relationship spending
the day collecting shells near their college or university campus
would face fewer risks than a five- to ten-person team with a
mix of experience levels spending a week at a well-established
field station (“low” and “medium” risk scenarios, respectively, in
Fig. 3). Within this five- to ten-person team, some team mem-
bers are at greater risk than others—or at risk in different ways.
Undergraduates on their first overnight experience away from
family or support networks may feel homesick or lost in the field
station social context, whereas undergraduates, post-baccalaure-
ate assistants, or first-year graduate students with some previous
fieldwork experience but unfamiliar with this site and belonging
to minoritized racial, gender, religious, or other identities may
be more likely to experience harassment or disparaging remarks
(“novice” and “beginner” scenarios, respectively, in Fig. 4). For
malacologists who have previously visited the field station, career
stage may be a good proxy for familiarity and comfort with the
field setting, though career stage can also correspond to increas-
ing familial responsibilities that add stressors to longer field
seasons (“moderate” and “extensive” scenarios, respectively, Fig. 4).

Particularly large or small field teams can be prone to
greater risks. Field courses are one such example. Depending on
class size, field courses come with all the risks associated with
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Figure 3. Assessment of field excursion risk level based on the
remoteness of the field site, familiarity with the field site, researcher
identity as it may relate to being otherized or make one a target for
certain risks, team size, duration of field excursion, and team mem-
bers’ experience levels. See the main text for descriptions of factors
represented by axes and four hypothetical field excursions repre-
sented in the figure. Axis values increase from 0 at the center of the
graph to maximal at the outside edges. Except for team size, the risk
increases as axis values increase; both very large and very small team
sizes are risky. Note that team members’ familiarity with the field site
and experience levels are inversely correlated with risk. Our assess-
ments of these axes are rough approximations and by no means uni-
versal; for example, some of the worst field situations can occur close
to home, in familiar, nearby sites. “Med” = medium.

large field teams. In addition, although the instructor may be
familiar with the field site, the students are not. The course may
be students’ first overnight field experience or the furthest they
have been from emergency services, and students likely come
from a variety of identity backgrounds (“high” risk scenario
in Fig. 3). Long-term solo expeditions are especially vulnera-
ble to physical, biotic, and human hazards because they lack a
“buddy system” to assist in identifying environmental dangers,
de-escalating conflicts, administering first aid, or coordinating
with emergency services. Many of the AMS panelists knew of
field researchers being hurt alone or in a small group and then
navigating back to home base with an injury. Regular check-
ins with off-site colleagues can mitigate but not eliminate
these risks. We consider solo fieldwork by an inexperienced
researcher in a remote, unfamiliar location where their identity
may make them a target for harassment or violence to be the
most risky fieldwork scenario (“ultra” risk scenario in Fig. 4).
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relative risk
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Figure 4. Assessment of a hypothetical field excursion described as
“medium risk” in Fig. 3 from the perspectives of team members with
different levels of experience (novice, beginner, moderate, exten-
sive). For example, a novice (e.g., an undergraduate on their first
overnight field experience) may be unfamiliar with the field site, feel
lost in a large field team, and experience the remotes and duration of
the field excursion more acutely. See the main text for descriptions
of factors represented by axes and hypothetical field team mem-
bers represented in the figure. The legend for Fig. 3 describes other
aspects of this figure.

Pre-trip briefing

Every field site, field team, and methodological approach
presents unique needs and challenges. The following exam-
ples are primarily for those new to fieldwork or conducting
fieldwork in a new environment. Some new field team mem-
bers may have minimal previous experience with outdoor
activities, particularly if they grew up in urban or subur-
ban environments and/or if their STEM education to date
has been confined to the classroom. Other first-timers may
have grown up camping, boating, hiking, hunting, fishing, or
farming and bring their own assumptions to fieldwork.

Pre-trip communication can help manage expectations
in the field and minimize the surprise and embarrassment
of being unprepared. For example, PIs may choose to share
learning outcomes, provide handouts with a supply or pack-
ing list, travel information, or other important information,
and hold briefings prior to the field season to address key
components before the trip begins. Sunburns, vegetation
scratches, animal bites, and other common environmen-
tal hazards can be mitigated by providing a packing list of
necessary clothing, personal care items (including sufficient
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prescription and over-the-counter medications), and how
and when to wear certain attire. Depending on the location of
the fieldwork, PIs should provide field teams with informa-
tion regarding vaccine requirements for travel. It is also advis-
able to conduct a virtual field trip, for example, with GoPro™
footage, to familiarize new team members with the main sites
and potential obstacles they may encounter, enabling them to
find ways to mitigate any foreseeable challenges.

Field teams may consider adding travel insurance, MEDEVAC,
or other additional insurance for remote work. PIs may want
to provide a list of travel insurance companies, particularly if
the fieldwork is abroad or out-of-network (e.g., out-of-state).
Team members may be required to hold proper insurance for
driving or operating vehicles as well. For certain fieldwork,
it may be necessary for team members to complete special
types of certification, such as SCUBA diving, boat licenses, or
wilderness safety and first aid.

The flow of information during trip planning should be
a two-way street; Pls should solicit information and required
paperwork concerning team members’ relevant dietary require-
ments, medical needs, disability accommodations, sleeping
requirements, religious practices, and cultural sensitivities to
better assess team risk factors and avoid unnecessary conflicts in
the field. Digital and print copies of relevant paperwork should
be saved by both the field team and the home institution. We
recommend that PIs collect insurance information, emergency
contacts, known allergies, vaccination and medical histories,
and other medical information for all field team members. Stor-
ing relevant medical information in sealed envelopes in case of
emergency can balance obligations related to team members’
privacy and safety (Ramirez-Castaneda et al. 2022).

Team leads should work with team members to honor
their unique needs. For example, if a team member’s religious
beliefs prohibit the killing of animals, perhaps they can col-
lect dead shells instead or collaborate with local museums to
work on collections. Increasing the number of breaks in the
workday and decreasing the amount of walking required can
make fieldwork more accessible for those with limited physi-
cal endurance. Discussing individual needs prior to the start
of the field season is especially important if additional fund-
ing needs to be secured to create accommodations.

Day-to-day scheduling

A clearly defined schedule should be available before
the trip begins. Daily schedules should include regular rest
breaks, mealtimes, challenging sections of the work, fin-
ish times, locations and times of available restrooms, and
evening activities. Depending on the nature of the fieldwork,
itineraries may be standard or vary from day to day. Morn-
ing or evening debriefs can keep the whole field team on
the same page for the coming day’s activities. It is important
to consider all team members’ needs when developing a
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schedule. For example, a pre-planned housekeeping schedule
that includes meal preparation, dishwashing, general cleanli-
ness of common spaces, and laundry days can be helpful for
those staying at one location. For day trips, start and end times
may be dictated by childcare limitations. Given the unique
risks of conducting fieldwork alone, scheduling should prior-
itize and enable team members to employ a “buddy system” in
the field, and PIs should ensure that team members are com-
fortable with solo fieldwork before scheduling it. When possi-
ble, evening work should be clearly defined or made optional
to accommodate varying needs.

“Biobreak” is a broad term that offers team members
a discreet way to step away for a variety of self-care activi-
ties, including visiting the restroom, resting, nursing, eating
or drinking, praying, or taking medications. When planning
biobreaks, emphasis should be given to the various needs
within the team (e.g., trans and non-binary team members,
those who menstruate or squat to urinate, and/or those who
may experience distress with voicing restroom needs; Becker
2016, Greene et al. 2019). Breaks may be longer or more fre-
quent to accommodate religious needs or physical disabilities.
Biobreak supply kits analogous to first aid kits can include
rehydration sachets, hand sanitizer, wet wipes, toilet paper,
menstrual supplies, small plastic bags, and coins or cash for
pay-to-use toilets (Greene et al. 2019). It is wise to schedule
physically demanding activities right before or after breaks to
allow time for recovery and for folks to catch up if groups
have become separated along a trail.

Planning regular rest days into field seasons can also improve
field season success. Rest is critical to overall mental well-being
(Sato etal. 2020). Days without scheduled research activities
can give team members a chance to spend time away from one
another, tend to personal matters, visit other parts of the field site,
or ameliorate cabin fever through short excursions. If collecting
days are lost to inclement weather, planned rest days may become
valuable catch-up days. Conversely, bad weather can be reframed
as unanticipated time off. Scheduling a longer field season than
one thinks they may need can serve both as a hedge against bad
weather and provide time for rest days. For extended field sea-
sons, we recommend that team members bring a variety of leisure
activity options. It is important to consider activities that can be
conducted in the lodging location, do not involve alcohol, and do
not require folks to stay out late into the night.

Emergency preparedness

The development of field safety plans helps to minimize
the potential for emergencies and ensure that all team mem-
bers know how to respond appropriately during a crisis. For
example, in some cultures, a student may not be empowered
to act on their own in response to an emergency but must wait
for direction from a more senior member of the field team
(Maldonado 2016). Similarly, less experienced team members
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may be inclined to hide an injury to avoid embarrassment.
There are many examples and templates of field safety plans
available (e.g., supplementary material in Ramirez-Castaneda
et al. 2022). Before arriving at a field site, all field team mem-
bers should know what resources are available, who can help,
what steps could be taken should a problem arise in the field,
and what their role is in an emergency. Field safety plans
should include information on local contacts and emergency
services and evacuation plans in case of medical emergency
or political instability (Ramirez-Castaneda et al. 2022). Each
field team should also have off-site emergency contacts at
home institutions. This could be an off-site PI, department
chair, or administrator. Satellite phones, spot trackers, inter-
national phone plans, sharing planned collection locations
with a colleague, and regularly scheduled check-ins can alert
team leads to emergencies (Ramirez-Castaneda et al. 2022).
Similar tools can be used to avoid emergencies when teams
become lost. While sampling for new snail populations, an
author and her team were turned around in dense vegetation,
and access to a GPS with pre-programmed locations helped
them navigate out of a precarious situation.

It is wise to practice emergency response protocols in
advance. Team members should carry extra water, snacks, and
a field first-aid kit to prevent or mitigate any in situ emer-
gencies. Some of us have learned this lesson the hard way; an
author was sampling terrestrial snails when she cut her leg on
barbed wire, and a first aid kit was able to treat the wound
until she could access medical attention and a tetanus booster.

Finally, inclusive emergency planning means that acquir-
ing the necessary equipment, insurance, vaccines, and certifi-
cations is possible for everyone, regardless of financial standing
(Chiarella and Vurro 2020, Matsuda 2023). Pls should provide
resources on cost-effective ways of acquiring these necessities
or provide financial support for these essential requirements.

EFFECTIVE COMMUNICATION

Effective communication is a cornerstone of success-
ful fieldwork, especially as we work towards more inclusive
practices, because it facilitates collaboration, understanding,
and respect among team members and local communities
where fieldwork is conducted. Even for those working alone
in the field, there is usually an initial phase of communication
beforehand (Fleischner et al. 2017). Whether it is organizing
a large group or preparing for a solo trip, communication
is required to obtain permits and gear, contact stakeholders
and other interested parties, coordinate with administrators
at home institutions and research stations, or recruit inter-
ested trainees. Inclusive fieldwork may require institutional
advocacy, student outreach, and diversity training (Fleischner
et al. 2017). Effective communication factors into successful
fieldwork by meeting personal needs, defining interpersonal
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expectations, preventing and resolving conflicts, addressing
mental health challenges, responding appropriately to emer-
gencies, and interacting with local communities (Haelewaters
et al. 2021, Klein et al. 2022).

Interpersonal expectations

A key principle of inclusive fieldwork is that team mem-
bers are people first and researchers second. It is impossible
to maintain professionalism for every moment of a multi-day
field excursion, and a new awareness of colleagues’ personal
sides may be positive or negative. Team members may have
different needs or preferences around a variety of topics (e.g.,
sleep schedule, privacy, recreation, family contact, religious
practice, substance use) that need to be accommodated and
integrated into the field experience. That said, there are cer-
tain professional boundaries that should remain in place
during field seasons. For example, faculty should refrain
from disparaging colleagues or students in the presence of
trainees. Boundaries relating to discrimination, harassment,
and workplace safety are of particular importance, as issues
around consent and sexual violence have emerged at multiple
field sites (e.g., Clancy et al. 2014, Woolston 2022, Levy 2023).
Setting expectations for appropriate conduct and acknowl-
edging the limits of professionalism in the field ahead of time
can reduce the risk of conflict.

Fieldwork also offers important career-building social
experiences, particularly for students. For example, mentor-
ship network interconnectedness and network size positively
influence undergraduate women’s science identity forma-
tion and likelihood of applying to STEM graduate programs
(Hernandez et al. 2023). Field excursions are excellent oppor-
tunities to introduce trainees to a wide range of intercon-
nected mentor figures, including Pls, collaborating faculty,
postdocs, graduate students, and peer mentors.

Mental health

Fieldwork is a taxing experience, especially when students
and faculty work closely for long hours in addition to sharing
residential space and downtime. Anxieties can be heightened by
tight data collection timelines, identity-related safety concerns,
interpersonal conflicts, and living in an unfamiliar environ-
ment away from loved ones or support networks. We suggest
that colleagues open up about problems they are experienc-
ing. Doing so has two main benefits. First, coworkers are more
likely to help address a problem if they are informed about it.
For example, a coworker may act as a subtle chaperone for a
colleague around someone who makes them uncomfortable.
Second, emotional vulnerability invites others to reciprocate.
Inviting others to share their mental health or other challenges
gives one the opportunity to offer reassurance, emotional sup-
port, or pragmatic and collaborative solutions. Active listening
can reduce emotional distress (Davis 1990).

While it is impossible to regulate another’s emotions for
them, field researchers should pay attention to whether their
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team members feel overly anxious or unsafe. Severe anxiety
or lack of safety should be taken seriously. Those who antic-
ipate mental health challenges or unique safety needs should
formulate a pre-trip plan with their PI. Pausing or even halt-
ing a field season may be appropriate to address severe emo-
tional distress for some, though for others, feeling pressured
to abandon a field season causes its own anguish. We recom-
mend setting up a reporting system within the field team with
multiple options for reporting and addressing concerns so
that a mental health crisis can be managed.

Reporting options may include speaking with one’s PI,
a peer mentor, or another faculty member or administrator
outside the field team. Options for addressing concerns could
include modifying field goals or protocols, remote access to
university mental health support systems, conflict mediation,
relaxation activities, or more frequent check-ins so that field
team members can work through stressors together.

Reporting and responding

Relationships (platonic, romantic, or sexual) can begin or
end in the field, and PIs should be ready with guidelines about
how these relationships may impact fieldwork. However, as
reflected by audience questions during the AMS panel, many
malacologists feel unprepared to address these situations. At
a minimum, we recommend that teams discuss consent, rela-
tionships, and related policies prior to each field season. Every-
one on the team should be familiar with Title IX and similar
procedures within their home institution and affiliated insti-
tutions. For international fieldwork, the team should review
policies and reporting for that country, since laws around sex-
ual violence and other matters can vary by jurisdiction.

That said, institutional policies around consent and
workplace relationships may be insufficient to address the
needs of a small, isolated field team. Negative behaviors that
occur in a fieldwork context often go unreported, and those
who do report such behaviors are often unsatisfied with
the outcome of reporting procedures (Primack et al. 2023).
We therefore recommend that PIs and field teams develop
their own protocols to supplement institutional policies,
paying particular attention to power dynamics. Assigning
multiple safety officers and sexual violence or harassment
contacts within and outside the team increases the prob-
ability that problems will be addressed in a timely manner
(Ramirez-Castaneda et al. 2022). Having multiple designated
reporters expands the means of reporting and supplies provi-
sions in case a designated reporter is involved in an incident.
In the world of electronic forms, an anonymous form can be
set up to supplement other reporting mechanisms. Unoffi-
cial reporting protocols should also include mechanisms for
researchers to inform team leads of interpersonal problems in
a judgment-free context.

Intoxicating substances similarly require rules and guide-
lines. Specific field stations, field sites, or field teams may
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have or have had cultures or traditions of ritualized alco-
hol consumption. While some seasoned field scientists look
back fondly on these rituals, more than one out of every five
ecologists surveyed report being uncomfortable with alcohol
in professional settings (Primack et al. 2023). Further, alcohol
has played a role in alleged sexual violence at field sites (e.g.,
Jha 2021). PIs should make their teams aware of substance
use practices and drug laws relevant to their field site.

For adult field team members, it is not appropriate for
the PI to manage relationships or substance use unless they
directly impact the team’s ability to complete their work or
constitute a serious breach of ethical or legal conduct. The
goal is to help field malacologists feel comfortable discussing
potential problems while maintaining appropriate profes-
sional boundaries.

Interactions with local communities

To be inclusive, fieldwork planning should involve col-
laboration with impacted communities and respect for local
priorities and cultural customs. Field teams should develop
procedures for interactions with government and other offi-
cials like police, as well as a plan for interacting with local com-
munity members. We recommend that team members wear
official gear with their institutional logo, which can reduce
the risk of some human hazards (Demery and Pipkin 2021,
Matsuda 2023), and prepare for the types of questions that
locals may ask. If most team members do not speak the local
language, it is advisable to provide each person with a small
pocket guide that contains common phrases for asking for
help and describing what you are doing in the field. PIs may
even require potential field researchers to have proof of some
language skills (e.g., coursework, language learning app).

Positive relationships with the local community can be
a resource in a number of ways, such as informing research-
ers about local hazards and assisting with data collection.
A list of local collaborators and contacts can be useful as
well. We recommend giving local collaborators full credit
for their contributions to research and data collection and
including them in planning the research agenda (Baker et al.
2019, Eichhorn et al., 2020, Haelewater et al. 2021, Ramirez-
Castaneda et al. 2022). These suggestions come from a growing
body of literature on promoting equitable fieldwork, strength-
ening community engagement, and making science more
inclusive (Klein et al. 2022, Ramirez-Castaneda et al. 2022).

It is best to prepare de-escalation strategies for possible
conflict with the local community. Conflicts with local com-
munities can happen in both domestic and international
field contexts. Ensure that the field team has documentation,
permits, and explanations ready and on their person in all
local or common languages. It is recommended that each
team member carries a waterproof copy, if not multiple cop-
ies, of collecting permits and insurance in case they are asked
to present that information. An author and her team have
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encountered locals and park rangers in the field while sam-
pling for snails, and providing copies of their permits helped
to de-escalate potential tensions. Another author has encoun-
tered local law enforcement when sampling and was glad to
have paper documentation as well as phone numbers of local
contacts. In areas where there may be human hazards, rather
than arguing with someone threatening violence or carrying
a weapon, simply apologize, leave, and then report the inci-
dent to the PI and other relevant authorities. For safety, field
teams may also need to adopt inequitable dynamics when
interacting with local communities. For example, where local
cultural norms expect a male leader rather than a female one,
it may be necessary for a male member of the field team to
conduct interactions with local community members, even if
the actual team lead is a woman. Even when field researchers
do everything “by the book,” they may still experience hos-
tility from local community members; intervention from PIs
and team leads in support of targeted team members can be
a powerful tool in retaining researchers from marginalized
backgrounds (Dowtin and Levia 2018).

POST-FIELDWORK REFLECTION

Fieldwork may end on the day the team arrives at their
home country, state, or institution, but the journey is not
completed. Post-fieldwork logistics and team debriefs should
be addressed in a timely manner, as the longer one waits, the
easier it is to lose track of details. As a PI or team lead, it is
important to make sure that post-fieldwork logistics, such
as importing and exporting specimens, depositing vouch-
ers, and permit and grant reporting, are properly addressed.
These logistical tasks can be important for maintaining and
honoring local relationships with the field team and the nat-
ural world and for ensuring that local researchers have access
to products of the field team’s labor. It is, therefore, crucial to
tulfill collector/researcher responsibilities to local communi-
ties and agencies and to practice the best stewardship of spec-
imens to maximize their cultural and scientific value. In most
cases, it is advised to deposit at least some specimens into
local museums or other institutions near where specimens
were collected. If any publications will be produced from the
fieldwork, it is preferable to confirm authorship and project
responsibilities early with all team members, including local
collaborators. Authorship models like CRediT can increase
authorship equity and diversity (Allen ef al. 2019).

It is also essential to reflect on the fieldwork experience,
evaluate each aspect of the trip, solicit feedback, and debrief
the field team with the goal of increasing the inclusivity of
future field excursions. Feedback from field team members
can be solicited openly or anonymously. The feedback should,
at minimum, address whether the fieldwork goals were met,
what aspects of the fieldwork met team expectations, what
aspects went as planned but did not work well, and what
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unexpected events happened (positive or negative) and how
they were addressed. Teams may also wish to compare antic-
ipated risks to actual outcomes to identify areas of pre-field-
work planning and in-the-field practices that were effective
or could be improved. Post-fieldwork feedback can inform
future field planning and, if done consistently, form an itera-
tive process that continues to improve fieldwork practices.

CONCLUSIONS

Inclusivity and best practices in fieldwork are growing
and important areas of research and discussion. Malacology
is welcoming new researchers whose identities were poorly
represented in our field in the past. As we work to conserve
molluscan biodiversity, we must support diversity among
malacologists as well. Malacology is increasingly interdiscipli-
nary, and by valuing the inclusion of divergent experiences,
perspectives, and backgrounds, we strengthen our collective
intellectual contributions and real-world impacts. Inclusiv-
ity and diversity in malacology result in better outcomes,
both immediately by leveraging individual strengths, and in
the long-term by encouraging new generations of talent to
pursue molluscan research.

Fieldwork is a key opportunity to advance justice, equity,
diversity, and inclusion within malacology. An inclusive
approach to fieldwork minimizes risks to individuals and the
overall project. Inclusivity means acknowledging and accom-
modating differences rather than treating everyone the same
regardless of identity and striving for equity of opportunity
rather than equality. This change in framework runs counter
to how many senior malacologists have been counseled and
trained over the years. We encourage malacologists to demys-
tify the “common sense” of fieldwork, create procedures to
prevent and address issues, and recognize cultural and inter-
personal differences by setting clear expectations in advance
of fieldwork. Communication throughout a field excursion is
essential; active listening and meaningful responses to team
members’ concerns are powerful tools for collaboratively
solving problems that arise in the field.

Though it can seem daunting at first, inclusive fieldwork
is doable. There are a number of resources already available
(e.g., tools listed in the AMS Inclusive Fieldwork Resources
digital handout, American Malacological Society 2024). PIs
may consider allocating funds for essential gear and acces-
sibility tools in their next grant applications. Course-based
undergraduate research experiences and providing previously
collected datasets for analysis by those unable to participate
in fieldwork directly open additional avenues for including
more people in field-based malacological research. By taking
incremental steps through the relatively uncharted territory
of inclusive fieldwork practices, malacologists will become
integrated into new ways of thinking and acting. Inclusivity
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requires investment in time, care, and sometimes cash. These
investments will pay dividends in research outcomes and
researcher diversity. Field malacologists can be more effective,
creative, passionate, and curious when more of their psycho-
logical, emotional, social, and safety needs are met.

PIs, field team members, and institutions have a duty to
cooperatively strive for more inclusive fieldwork practices. The
Pland associated institutions must safeguard the scientific goals
of the project while supporting and protecting those hired to
complete it. PIs should set norms for their field teams that are
consistent with inclusive principles. Each field team member is
responsible for identifying and communicating their individual
needs, as well as practicing self-care strategies. Team members
are also accountable for each other and for the scientific goals
of the project. When fieldwork is being planned, most of the
higher-level scientific objectives and goals have been articu-
lated, arguments have been made, and grants have been written
and received. It is the point at which science is put into action
by people where it becomes more specific and consequently
more personal. We hope that the malacological community will
embrace the personal in our fieldwork practices and that our
field will become more welcoming as a result.
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and a mother of two. The Li lab studies the evolution of sym-
biosis and biodiversity of marine invertebrates.

K. M. K. works at The University of Alabama. He is a gay
man and a first-generation college student. The Kocot lab
studies the biodiversity and systematics of marine inverte-
brates, especially mollusks.

E. C. D.-B. is a white, cis-gendered, married mother
of two who works at Columbia College Chicago, a private,
urban, arts- and media-focused institution that serves a
racially diverse student body with many students who identify
as LGBTQA+. She studies land snail biodiversity and the ped-
agogy of students learning in the undergraduate classroom.

LAND ACKNOWLEDGMENTS

The land acknowledgments from the institutions and/or
locations of our various authors are listed below. We encour-
age reflection on the similarities between these acknowledg-
ments and on the past of the land upon which one’s own
institution or field site rests.

Nanticoke Lenni-Lenape Tribal Nation (requested land
acknowledgement previously available on their website)
“The Lenape People lived in harmony with one another
upon this territory for thousands of years. During the colonial
era and early federal period, many were removed west and
north, but some also remain among the continuing histori-
cal tribal communities of the region: The Nanticoke Lenni-
Lenape Tribal Nation, the Ramapough Lenape Nation, and the
Powhatan Renape Nation, The Nanticoke of Millsboro Dela-
ware, and the Lenape of Cheswold Delaware. We acknowledge
the Lenni-Lenape as the original people of this land and their
continuing relationship with their territory. In our acknowl-
edgment of the continued presence of Lenape people in their
homeland, we affirm the aspiration of the great Lenape Chief
Tamanend that there be harmony between the Indigenous
people of this land and the descendants of the immigrants to
this land, ‘as long as the rivers and creeks flow, and the sun,

%

moon, and stars shine.

Villanova University

“We acknowledge that Villanova sits on the unceded land
of the Lenni Lenape people. We acknowledge the Lenape com-
munity, their elders both past and present, as well as future
generations. We acknowledge their spiritual, emotional, and
physical connection to the land, their contributions, and
struggles. They are an important part of our history, and we
should honor them.”

Clarkson University
“As the Staff, Faculty, and Students of the Clarkson
Community, we’re grateful for the opportunity to meet here,
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and we thank all the generations of people who have taken
care of this land before us. We acknowledge we are meeting
on the traditional territory of the Akwesasne Mohawk and
their ancestors. These lands and waterways connect to the
vast traditional areas of the Haudenosaunee, Algonquin,
Huron-Wendat, and Abenaki Peoples. We recognize and
deeply appreciate their connection to this place.

These traditional territories were never wholly sur-
rendered and were only claimed by competing French and
British Crowns, and later New York State.

As we move towards healing past injustices, we must
acknowledge the wrongs that have been done and work
towards a unified path of co-existence and prosperity. We
also recognize the contributions of the Akwesasne Mohawk,
Haudenosaunee, and other Indigenous peoples have made,
both in shaping and strengthening this community in par-
ticular, and other territories within the country as a whole.”

University of Colorado Boulder

“The University of Colorado Boulder, Colorado’s flagship
university, honors and recognizes the many contributions of
Indigenous peoples in our state. CU Boulder acknowledges
that it is located on the traditional territories and ancestral
homelands of the Cheyenne, Arapaho, Ute and many other
Native American nations. Their forced removal from these
territories has caused devastating and lasting impacts. While
the University of Colorado Boulder can never undo or rectify
the devastation wrought on Indigenous peoples, we commit
to improving and enhancing engagement with Indigenous
peoples and issues locally and globally.”

The University of Alabama

“We acknowledge that UA is situated upon the tradi-
tional homelands of the Choctaw and Creek tribal nations.
We respect and honor the land itself and the people who have
stewarded it throughout generations.”

Columbia College Chicago

“We collectively acknowledge that Columbia College
Chicago occupies the stolen ancestral, traditional, and con-
temporary Lands of the Anishinaabeg—Three Fires Con-
federacy of the Ojibwe, Odawa, and Potawatomi, as well as
the Miami, Menominee, Ho-Chunk, Illinois, Sac and Fox
nations. Although the state of Illinois has no federally recog-
nized tribal lands, we acknowledge, support, and advocate for
the sovereignty of all Indian nations, for the historic Indig-
enous communities in Illinois, for Indigenous individuals
and communities who live in the Chicagoland area, and for
those who were forcibly removed from their Homelands. By
offering this Land Acknowledgment, we reaffirm our Col-
lege’s Diversity, Equity, and Inclusion Mission statement,
affirm Indigenous sovereignty, and will hold Columbia Col-
lege Chicago more accountable to the needs of American
Indian and Indigenous peoples.”

41-1-2025
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